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Daily Schedule

9:00-9:30

Joumals, group time, and announcements

9:30-11:00

Teacher Demonstrations

11:00-12:00

Reading, writing, and research

12:00-1:00

Lunch

1 :00-3:00

Response Groups

3:00-3:50

Roundtable Discussions

3:50-4:00

Wrap-up
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Demonstration Summaries
Prepal'ing for State Graduation and SAT/ACT Writing Tests

In this demonstration, the prewriting, organization, drafting, and revising of an
essay is explained and modeled. Students develop a thesis statement based on the
format of"subject, opinion, reason, reason, reason." That statement, which can be one
or more sentences, develops the paper: a topic is chosen, a point is made, and three
reasons to support the point are identified. Each body paragraph explains one of the
three reasons, with the focus being identifying and explaining the "who, what, where,
when, why, and how" of the points. The thesis statement is then restated in the
conclusion. In the revising process, peers review the essay to determine if gaps in
information are present, specifically with the how and why explanations. Leads,
clinchers, and transition statements are then developed. In the final steps of the writing
process, the paper is edited for proper use of conventions, and a final draft is published.
For the Georgia High School Writing Test, 100 minutes are allowed for the completion
of the essay. For the SAT, a first draft is to be completed in 25 minutes.
Mike Beavers

Literature Circles Demonstration

This lesson demonstrates the literature circle model based on Harvey Daniel's
Literature Circles: Voice and Choice in Book Clubs and Reading Groups. After a
summary ofresearch from Daniels and Chase/Pheifer & Associates, the basic
components are discussed. Cooperative learning, independent reading, and oral
language are integral concepts embedded in the presentation. Literature circle jobs or
roles are presented in several fo1mats to enable teachers to tailor them for age and
grade level appropriateness. Video samples are shown as models of student
participation throughout the process of literature circles. Student work samples are
also available for viewing.
Kim Beck

Writing Is Easy. I Can Do It.

The purpose of this lesson is to show students that writing is easy and everyone
can compose on some level. The teacher will begin a non-threatening discussion by
asking such questions as "Who believes that writing is difficult? Who believes that
writing is easy?" Most students will respond that writing is difficult.
To include students who may be slow learners, the teacher will use the activity,
"Say it in Picture," where students, either in groups or individually, will use various
types of graphics to communicate their narrative ideas. When the narratives are
completed, students will "read" them to a partner or to the class.
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Because students do not always comprehend what they read, another activity
that will aid success is "In Other Word." The teacher will instruct students to view text
and change the wording to what is easier for them to understand. Finally, students may
work with a partner to compose a short nanative from either of the previous two
activities.
Evelyn Dunn

Writing Children's Books
This lesson demonstrates the students' ability to write a children's book. With
previous knowledge about children's literature, the students write books in the
narrative mode. This mode is covered prior to the lesson and reviewed during it. The
students pick different characters, the plot, the conflicts the character may encounter,
and a conclusion. They include all aspects of the narrative mode: dialogue between
characters, correct use of quotation marks, chronological order, vivid and clear
descriptions, use of vivid verbs, and illustrations that correspond with the story. The
students are encouraged to illustrate, but are allowed to use clip art and clippings from
magazines and/or newspapers. The students publish their work using arts and crafts
items. The work is displayed within the classroom after students complete the
assignment.
Chad Hoffman

Reading and Writing: Being Effective in the Classroom
Two of the most impottant components in education are reading and writing. The
two go hand in hand as educators prepare students for life. This demonstration
incorporates different strategies from both that can prepare early learners as well as
advanced students to become better readers and writers. One activity used to promote
reading is Character Presentations. Students become a character from a book and share
the book through the eyes of that patticular character. To enhance the activity, students
are encouraged to bring props and costumes and literally become that character. This
activity lays the foundation for future literary lessons. The lesson culminates with
students completing a haiku with added clip ait. Students are encouraged to have a
passion for reading.
Cecil Hollinquest

Sin gin' the Blues
Blues music is a great teaching tool that appeals to students' love of selfexpression. In this lesson, students relate to the "mulligrubs" that Greg Ridley has in
"The Treasure of Lemon Brown." Lemon's occupation as a blues singer is a perfect
segue into writing blues songs. By listening to famous blues songs and analyzing them,
students are able to imitate a pattern of theme, rhythm, rhyme, and repetition as they
express themselves. The lesson, furthermore, offers students a chance to perform their

songs. This lesson could easily be adapted to relate to any tragic topic studied from
Romeo and Juliet to historical events and environmental issues. Technology could
easily be included as students make digital versions of their songs.
Ann Jones

Uncovering the Author Within: Using Writer's Notebooks

The main focus of this lesson is on how to inspire students to think creatively
and live a writing kind of life. We discuss why daily writing is imp01tant and how to
encourage children to actually think of themselves as writers, rather than simply
completing an assignment to the teacher's satisfaction. Participants learn some of the
uses of the writer's notebook, what real writers have to say about notebooks, what
types of items to write in the notebook, and even ways in which to assess the notebook.
They take part in two writing activities that inspire writers: concrete poetry writing and
three by three's. Three by three is a strategy in which the writer chooses a noun, writes
the noun at the top of the page, and proceeds to write as many 3-word plu·ases as
possible in tlu·ee minutes. In addition, student samples, professional books, and
websites, are shared.
Farrah Kilgo

Zora's Metaphor Poetry

In this demonstration, several methods of instruction introduce students to the
concept of using metaphors in their writings. Students are asked to bring in paper bags
that contain five items that represent their life. These items are used later in class.
Then, students are introduced to Zora Neale Hurston through biographical information.
The biographical information shared leads up to pertinent information needed for
understanding Hurston's works. Folk songs are shared to illustrate the assortment of
jobs she held. Students will read her essay, "How it Feels to be Colored Me." Within
the essay, she illustrates metaphors very vividly. The final assignment will have
students examining the objects they brought in. These objects will serve as metaphors
for their own life, and will be used in a poem. Students will model poems after one
presented by the teacher.
Charissa Lambett

Writing a Sonnet

This lesson demonstrates sonnet form, analysis of a sonnet's components, and
composition of a sonnet using modeling, scaffolding, physical movement, and Smart
Board interactive technology. The teacher begins with a brief review of the previously
studied sonnets, "Whoso List to Hunt," by Sir Thomas Wyatt and "Sonnets 18, 29, and
130" by William Shakespear·e. First, the teacher helps the students complete a graphic
organizer contrasting the characteristics of Petrarchan and Elizabethan sonnets.
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During completion of the chatt, students discover the rhyme scheme of the sonnets
above by first practicing together aloud with familiar nursery rhymes, one of which
they suggest. Next, they learn stanza form for the nursery rhymes and the reviewed
sonnets as indicated by the rhyme scheme. Students are encouraged to answer aloud,
think-pair-share, and use the Smart Board to interact with the text, teacher, and one
another. Then, students manipulate meter by experimenting with their own names,
using the same nursery rhymes, and finally applying the knowledge to the classic
sonnets above. During the lesson for marking meter, students either stand or march in
place from their seats to find the stressed syllables. After a question session in which
the teacher checks for understanding, the students write sonnets either individually or
in small groups of two to three. Ultimately, the students can post their sonnets on a
wiki site and review each others' work.
Holly S. Matthews

The Wonderful Of Wordless Books
Children, whether readers or not, can look at wordless books and make up a story to go
along with them. Wordless books are a valuable resource to use in any classroom to
promote writing in students. There are various skills that can reinforce using wordless
books, such as, setting, plot, character, main idea, and dialogue. Different writing
genres can be used with wordless books as well. Students will patticipate in a group
activity in which they will fill in a story map of a wordless book and then each writing
a story based on the pictures.
Summer McNeal

Recipe for War
Who doesn't love food? The "Recipe for War" lesson demonstrates the
comprehension strategy of summarization. Students look at the importance of
summarization in writing and examples from websites on how to effectively apply the
tecl1nique. Students bring their favorite recipe to class and conduct research on the
wars relevant to the Alabama High School Graduation Exam, focusing on who, what,
where, when, and why. The components of the wars and the recipes allow students to
identify the main ideas of the war and substitute them for the ingredients in the recipe.
Following the events for the war as if they were the directions for the chosen recipe,
students enjoy the yummy and delightful task of cooking up a war.
Stephanie Meagher

12

Teaching Poetry Styles to Young Children
Poetry is an important building block of children's literacy; it helps them
develop brain patterns, teaches grammar and language skills, and teaches students to be
precise while giving them an acceptable manner to express emotions. This
demonstration presents the participants with background information on cinquain,
diamante, and haiku poetry, and provides the fellows an opportunity to write an
acrostic poem collaboratively as well as a Diamante poem independently. The group is
shown the music video "Man in the Minor," and after a discussion on "change," works
collaboratively to write a group acrostic poem using the letters in the word "change."
The group paiiicipates enthusiastically as the teacher adjusts the lesson to
accommodate students' learning styles and clarify goals for the collaborative part of
the lessons. The group views a power-point presentation that explains the structures of
cinquain and diamante and listens to examples. After viewing images of light and
dark, the group brainstorms verbs, nouns, and adjectives to describe each. Each person
writes and publishes a diamante poem using the opposing concepts of light and dark or
chooses to write one using other antonym concepts.
Patti Shields
Digging Up (Shakespeare's) Bones
Lecture is not always an effective or interesting form of instruction. This
activity stems from a desire to have students actively engaged in learning the
background information (the bones) at the beginning of a unit on Shakespeare's Romeo
and Juliet. It requires students to research a segment of that background and then
develop a presentation to share the findings with the class. The research is guided
because the teacher provides the students with the topic, research questions, and
websites required to complete the project. The presentation can be either "low" or
"high tech" depending on the circumstances, skill level, and resources available. In
addition to the research and presentation, students must also share one interesting fact
about Shakespeare learned through the research process. This fact is copied onto a
"bone" and displayed in the classroom. Although used with a Shakespeare lesson for
demonstration, the concept can be adapted for use with any subject and grade level.
Jennie Vaughn

If you don't have the time to read, you don't have the time or the
tools to write. - Stephen King

Amberson

No One Knows

No one knows me like my sister
memories, both good and bad
tightly woven up together
in our hearts and in our minds

Memories ...
Of silvery summer nights with fireflies to catch
and hold
and free again

Of golden summer days with sweet
honeysuckle vines
to pick
and smell and taste

Of family trips to Cape Cod's
rocky beaches
sand castle contests
and crashing waves
gray shingled cottages
with cerulean shutters
and overflowing flowerboxes
of pink and red
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Amberson
Of treasured books
we shared and loved
together

Of stories told
when lights went out

Of secret sorrows no one knew
we never told
we whisper them
still
life looked so good to others

No one knows me like my sister
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Amberson 15

Parent Trap
By Laurie Amberson

My mother always worried about me.
Have you had enough to eat?
Did you get your homework done?
Wear your seatbelt, and don't get too close to the car in front of you.
Do you have enough money with you?
You work too hard. Slow down and rest.

Now I worry about my mother.
Can I get you anything from the store?
Don't stand on the chair, I can reach that.
I'm just calling to check on you.
You don't need to drive yourself to your appointment.
Tell me what the doctor said.
It is time to retire and get more rest.

Time passes quickly.
When did I become my mother's mother?

Amberson 16

Writing Workshop in Today's Second Grade Classroom

In my previous years of teaching, a structured Writing Workshop was a regular
part of my daily schedule. First, as a kindergarten teacher, then in second grade, I
carefully planned so that each child had a writing conference with me each week. In
addition, each child shared his work in the Author's Chair at least once a week. Then, a
few years ago, my school made language arts curriculum changes that no longer allowed
for the thirty to forty-five minute block for writing. Many teachers, including me, felt that
writing instruction deteriorated so that we simply taught a few modes of writing and
prepared entries for our county-wide creative writing contest. Recently, we have allowed
little time for independent writing on self-selected topics. Now that I have adjusted to
some of our curriculum changes, I believe that I am ready to again implement a writing
workshop with my second grade class. Before the beginning of a new school year,
however, I needed to research appropriate practices for a second grade writing
curriculum. What a blessing that Jacksonville State University's 2010 Writing Project
provided me just that opportunity!
In researching effective writing instruction, I wanted to find solutions to help
address issues I had previously experienced in my Writing Workshop. First, I often felt
overwhelmed, like a clown suddenly trying to juggle five balls instead of three! It always
seemed incredibly challenging to move a class full of students from the rough draft step
into revising, editing, and publishing. In my research, I learned that Regie Routman
recommends letting second graders publish only about once per month. No wonder I felt
overwhelmed! Previously, whenever one of my students created a promising rough draft,
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we immediately raced down the publishing road. Since the steps in the writing process
take several days and often require a good amount of teacher assistance early in the year,
organization and order were hard to come by with our constant publishing. In the coming
school year, I plan to give my students about three weeks of independent writing on both
self-selected and teacher suggested topics. Of course, I will conference with them about
their work during this time so that I cari provide support. This plan should allow my
students to create at least a few rough drafts that are worth publishing. After we have
several w01ihy drafts to choose from, then I will ask my students to choose one piece to
publish.
Another ofmy past issues was that I sometimes saw inadequate progress with my
lower level students. My stronger readers often quickly and easily created quality
writing. Typically, my strnggling readers had more trouble getting their thoughts on
paper. In Classrooms That Work: They Can All Read and Write, authors Patricia
Cunningham and Richard Allington encourage teachers to "Give additional support to
your most struggling writers" (71 ). Sometimes I am amazed at my own lack ofreflection!
In my reading conferences with students, I make sure that I conference more frequently
with my strugglers. They need more ofmy time to encourage, affhm, diagnose error
patterns, and set goals. Why didn't I transfer that way of thinking into my writing
planning? In my conference schedules, I assigned each child one day a week, then
allowed them to decide if they needed additional time with me. Naturally, my struggling
writers need more of my conferencing time and assistance! Just as my higher level
readers are ready for more independent reading, my more accomplished writers are better
prepared to write on their own so that I can assist those who most need me. In the
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coming school year, I will continue to assign each child a weekly time with me, but I will
also walk around the room to regularly check in with my strngglers.
One way to assist all young writers, especially strugglers, is through mini-lessons.
In the past, my mini-lessons were often isolated skills lessons, explaining topics such as
indenting, using describing words, and creating "grabby" beginnings. While this explicit
teaching benefited my stronger students, others needed to see these writing strategies
being used. One of the recent positive trends in literacy has been to scaffold reading
instrnction. First, the teacher models a reading strategy; next, we provide guided practice
for the students. Finally, students practice independently. Many writing experts
recommend a similar model for writing instruction. For many ofmy mini-lessons, I will
simply write in front of my class. Regie Routman in Writing Essentials says, "One of the
most powerful ways for students to grow as writers is to watch you write--to observe you
plan, think, compose, revise, and edit right in front of them, pretty much off the cuff (45).
According to Cunningham and Allington in Classrooms That Work, "We believe that
teacher demonstration of the steps in the writing process is the critical factor in
establishing a successful Writer's Workshop with struggling readers" (87). By regularly
writing with my students and in front of them during mini-lessons, I will support their
writing development by demonstrating my own thinking as I compose text.
Another issue for me to consider in planning for writing is grammar instruction.
Ideally, I could take the Alabama Course of Study for grammar and simply address each
objective as needed tlu·ough student work. However, most administrators, including
mine, are in favor of using the language portion of the reading basal, with its weekly tests
and isolated skills work. Maybe I am surrendering this battle too easily, but I believe that
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I can incorporate the grammar instruction into my Writing Workshop. The actual explicit
grammar teaching I must do is only about ten minutes long. Frequently, I can take the
skill taught in grammar and fit it into my Workshop. For example, when I am teaching
adjectives, I can explain how describing words add richness to our writing. I can model
how I think about what adjectives to use when I am writing. When I am teaching about
complete sentences, I can borrow a student's writing (with permission), and we can
identify which groups of words are fragments or complete sentences. Primary grade
teachers know that praise motivates most young learners. After teaching verbs, I can
encourage the rest of the class to admire a child's use of strong verbs in his writing.
Perhaps, in the future, I may modify this approach, but I ce1tainly believe that applying
grammar knowledge to student writing will increase their understanding.
Every summer, I look forward to the beginning of a new school year. I may be an
eternal optimist, but I always believe that each year will be better than the one before. By
planning for an effective Writing Workshop, I hope to have my best ever year of writing
instruction.
Works Cited:
Cunningham, Patricia Marr, and Richard L. Allington. Classrooms That Work: They

Can All Read and Write. Boston: Pearson/Allyn and Bacon. 2007. Print.
Routman, Regie. Writing Essentials. Portsmouth, NH. Hienemann, 2005. Print.

The most famous novelist of this era was Cliff, the author of the
famous Cliff Notes, a series of works that are still immensely
popular with high school students. The best known, of course, is
The Scarlet Ladder, which tells the sto1y of a short man named
Miles Standish, who lived in a tall house with seven people named
Gable, only to be killed in a sled crash with an enormous white
whale. This was to become a recurring theme in colonial
literature. - Dave Bany
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An Occurrence on Clifton Road
I
The man and woman jumped when the receptionist called to them.
"You may go back and see your son now," she said in a rather matter-of-fact,
monotone voice that gave no indication of the status of their infant son who had just been
brought to Children's Hospital of Atlanta by ambulance.
They were terrified at what they would find there, but they wouldn't let each other
know how they felt. They had been reassuring one another for the past hour or so as they
chased the ambulance down Interstate 75 in the morning rnsh hour traffic before
daybreak.
The events of the past twelve hours played through the man's mind as he and his
wife walked down what seemed to be the longest hallway they had ever seen.

II
The baby boy entered the emergency room, in the arms of his father, screaming
and gasping that chilly March night.
"My son is having trouble breathing," said the father to the receptionist.
"We were here about a month ago for the same thing. He's nine months old, and
this has been going on since Thanksgiving. He's been on breathing treatments at least
twice a day and sometimes every four hours since then, but he's not responding to the
Albuterol this time as well."
"His O-Sat is 81. We'll take him back into the ER and give him a one-hour
treatment," explained the nurse in the lobby after connecting the baby to the machine that
measures how much oxygen was in his bloodstream.
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"Come on, Buddy. If you'd stop crying so hard, you could breathe better. Please
stop. Stop fighting, too. You need this medicine," pleaded the ftustrated father.
For such a young baby, he was strong.
"Ma'am, last time we ran the tube tln·ough a Styrofoam cup and held it near his
face," said the father. "He's been having these treatments since around Thanksgiving,
and he hates them."
It was shift-change time. The last time the baby had to come to the hospital, on
Super Bowl Sunday, he had to endure a shift change. It meant repeating the interviewing,
diagnosing, and treating processes, and many required but often uncomfortable questions
about their home status had to be answered again.
The routine questions were about how the child was treated and cared for, and
although the man had no secrets to hide, he still felt a little paranoid in answering. His
son was well taken care of, he just couldn't breathe, and his pediatrician just kept
throwing the same medicine at it, so things were getting worse, culminating in a second
emergency room visit in consecutive months.
The inquisition ended, but the observant father wasn't comfortable. Seeing the
nurses pass long looks at each other did not make him feel any better. They knew the
current treatment wasn't helping enough, and the baby was still screaming. An
admission to the hospital was imminent. The situation was getting more serious.
The questions the staff asked after the boy was admitted to the pediatric unit and
taken upstairs floored the tired father. It was now after one a.m., and they had been there
since nine the night before. The expressions "next of kin" and "religious preference"
both burned his brain and sent chills tln·ough his body.
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"Don't ask me that," he thought, ''.just help my baby!"
Finally, the child settled a little. His father sat with him in his arms, still
administering the oxygen and medicine from the Styrofoam cup. A doctor sat in the
room next to them and watched through a window. Her furrowed brow and dour
expression never changed while she made a few phone calls and consulted a book or two.

It was obvious she was making calls about the sick baby.
The nurse entered and offered the man a break.
"No ma'am. I'm okay holding him. Thank you for helping me hold him down
for the blood drawing by the way. The little joker is strong, and I'm kinda tired.
"Oh man, is it really four in the morning! Could you please hold him for just a
second after all so I could go to the bathroom? I haven't been since about 8:30."
The doctor entered with news. It wasn't comfmting, and the man called home to
relay the info1mation to his wife, who had stayed at home with their four-year-old
daughter.
"They were gonna take him to Atlanta by helicopter, but it's grounded. An
ambulance is coming for him from Children's in Atlanta.
"No, they said Chattanooga first, but now it's Atlanta.
"Did you say you'd drop her at your Mom's and come here?
"I can handle it, you don't have to come. Okay. That's fine; do what you need to
do. I' II see you in a little bit."
The man finally asked the doctor a question he knew couldn't be answered, and a
question he felt like he needed answered.
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"Ma'am, you probably can't tell me this, but should we look for a new
pediatrician?"
The wonied look the doctor returned was an answer he already knew. This
should've been handled differently back in the fall.
"I know this is worse than last time, but this is still something he'll recover from,
right?" asked the exhausted father. The response of a fifty-fifty chance of going home
made his knees quiver a little. He resolved not to tell that information to anyone for now
and cause more worry.
The baby settled down a little; then the process staiied again, but he seemed a
little more relaxed, or more exhausted.
The ambulance arrived about the same time as the mother. The baby seemed to
be doing better. The husband and wife had to follow the ambulance in their car. She
drove because she had had an hour of sleep. The father had had none.
The drive was an adventure. Based on her performance behind the wheel, the
mother must have seen every episode of the Dukes ofHazzard when she was little.
The man feared that they, too, would need an ambulance the way she was driving, but she
was staying right with the emergency vehicle and its blaring siren.
That procedure of winding in and out of traffic and dancing on and off the
shoulder continued inside the 1-285 perimeter around Atlanta until the ambulance driver
unexpectedly pulled over.
He walked back to their car and told them she had to stop tailgating because it
was unsafe. He explained it several times. They got it the first time and wanted him to
go drive his own vehicle on to the hospital.
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"Okay, okay, we won't follow," she said while thinking, "That's my baby in
there, get going."
"Why didn't we ask how he was," the father said. "We're stupid."
Eventually, they finished weaving through the ridiculous, early morning Atlanta
traffic and arrived at the hospital.
"I wonder how long they've been here," said the man, "I wonder how he is. He's
okay, don't you think? He was doing better when they left, wasn't he?"
He was just fishing for some outward assurance. They had had the full
conversation several times already. Still, he had to ask.
III
They plodded, half-eager and half-anxious, down the hallway and through the
double doors into the Pediatric Intensive Care Unit.
"I think I hear him!" they said in unison. They turned and glided across the floor,
following the sound of the happily chattering baby.
"Hey, Buddy! Look at that smile! How are you? Did you miss us?
They found him playing in the bed connected to several machines; he was glad to
see his mommy and daddy, not knowing or understanding the pain they had felt through
the night.
Euphoria and exhaustion encircled their glad reunion as they held each other.
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Sonnet of Misguided Obsession
To eat, to drink, to lie out in the sun:
To play all day without a care at all,
Just to relax and have a little fun,
I wish for us a day to have a ball.
We work so hard to make our place so right,
We think we do it for the family.
The pain, the fuss, against ourselves we fight;
Instead each kid just says, "Please play with me."
With jobs and school and projects we must do,
With chores and tasks we think we must complete,
We need to find more time to spend with you,
And make our days a time of fun replete.
Our time is short and soon we'll go our ways;
Our mem'ries need to be of better days.
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I am the Big Train
Leveling any and all that jump in his path,
the Big Train rumbles right down the track
Sure, the nickname came just by accident
after steamrolling a surprised kid flat on his back.
The Big Train rumbles on: click-clack, click-clack.
More than size or power or deceptive speed,
the Big Train is really slower than he looks,
as a distributor of knowledge he always delivers,
like the mail trains of old who left bags on the hooks.
The Big Train rumbles on: click-clack, click-clack.
Tradition reigns supreme in his roundhouse of life:
old movies, musicians, and singers won't fade,
nor memories of crimson gridiron glories won,
so let his children know of how champions are made.
The Big Train rumbles on: click-clack, click-clack.
From the Super Chief who roared to Thomas who toots,
our family's time flies riding the rails of our lives
with thoughts of holidays and celebrations and evetyday fun,
the Big Train rolls on, and our memories survive.
Time rumbles on: tick-tock, tick-tock.

We are what we repeatedly do; excellence is not an act, but a habit.
-- Aristotle
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Struggle

As a child I strnggled with
My freckles
My father
My mother
My sister

If I could please everyone
If I could keep everyone happy
What I could do to make everything better ...

As a teenager I struggled with
All the above
And
My freckles
My hair
My body
Boys
The definition of beauty
And loved every diversion that took me from home to fun with my friends

As a young adult, I struggled with
College and work
Could I be a wonderful wife?
Could I be a great mother?
The loss of my father
Always wishing things were different with my mother
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Was I good enough at anything?
Am I different from my parents?
Was my home perfectly clean?

As a middle-aged adult, I struggle with
Divorce
Finances
My career choice (teaching is a wonderful profession for a mom, not a provider)
The loss of my sister
Why I can't be all things to all people
Time to get everything done

But now I do know what I don't struggle with
My faith. I am a born again Christian. I will go to heaven when I die,
and my children will go there!
All the time, effort, love, and discipline I have invested in my children is worth
more than anything in this world! They are fine young men!
I love my boys more deeply than I ever imagined I could!
I have wonderful friends and a fabulous family!
I know I love my job and make a difference in children's lives!
Hearing the laughter of my children is a medicine straight from God!
I know I am looking forward to the future!

Will life always have struggles???
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A Scientific Approach to Teaching Reading
Making sound professional judgments is the trademark of an excellent teacher.
After just a few short years of preparation at a university for the classroom, a teacher is
released and challenged with the task to make decisions that affect the educational
foundations of his or her students. Educators are challenged by the daunting task of
entering a classroom, assessing the students, and providing solid teaching and educational
experiences that challenge and provide maximum growth for each individual student.
Along the journey to provide academic excellence, educators are influenced by many
internal factors such as their own educational experiences, personal strengths,
weaknesses, drives, and passions, as well as commitment to excellence for themselves
and their students. If education is a science, and I believe that it is, then the variables in
the constant experiment are overwhelming.
Educational research is flourishing at this time in our history. The term
"researched-based instruction" seems to echo down the halls of every school in America
today. Effective strategies are being researched in classrooms around the world. If you
believe in science itself, the data cannot be ignored. Control groups and statistics have
provided strength in proving and disproving theory. When educators dissect and study
the research, they ascertain sound educational practices. Scientific research is often a gift
that can be left unopened if professionals do not take advantage of professional
development opportunities and study what current research is saying about how learning
is occurring in today's classrooms.
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Professional development provides educators with standards and strategies to
teach what matters most to our increasingly diverse student population today. We are
embracing twenty-first century learners often from a nineteenth or twentieth century
teaching perspective. Teaching what matters most while incorporating technology to
capture the essence of our changing world is imperative. Our students will have careers
in technological areas that do not even exist today. We must prepare them to be readers
and thinkers! The foundations of reading, writing, speaking, listening, and math are as
essential today as at any time in the hist01y of man. The use and diversity of the
application of these skills by our students is where professional development is becoming
more and more crucial. We must learn to be a guide into this time of educational
exploration. The key to the map of educational exploration is our search for the
application of sound research. We do not always have to test or hypothesize about what
is sound educational practice, but can search for and embrace what the scientific research
compels us to acknowledge and incorporate our personal experiences and knowledge in
teaching.
Every aspect of education is not changing. For an example, a student will always
think as he learns, not after learning. We learn to read and then read to learn. One
educational goal is to create thinkers. Teachers know that thinking is a skill that is
refined through practice. Effective teachers model behaviors to provide practice so that
students can later replicate this process for themselves. Practice in thinking is provided
by teachers that know what kinds of questions to ask through explicit instruction to
ensure success by their students. They organize thinking in meaningful patterns that
allow students to search for answers and predict outcomes that embrace a variety of
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possible solutions, ultimately reaching COll'ect conclusions. "Wait time" for thinking
processes is honored in an environment created so that all students feel safe to risk
failure, and to learn from each others' thoughts. Reflection is a key component in
assessing learning when creating meaning. Problem solving will always require thinking,
creativity, flexibility, and oral conversations.
Science has much to offer teachers in the area of reading. This is crucial because
difficulties in reading are a common reason for failure in school. Reading is also the
most frequent reason for identifying children as needing special education services. The
acquisition of reading skills is sometimes thought to be as natural as learning to speak,
but learning to read and write is not natural. "Reading and writing are acquired skills for
which the human brain is not yet fully evolved" (Lieberman, et. al, 1989). With
teaching, children typically learn how to read at about age five or six and will still need
years to master the skills. Oral language is the foundational skill for reading and writing.
The science of teaching our language system is therefore imperative. It is crucial for
educators to understand the seven major components of our language system:
•

Phonology - the study of speech-sound sequence of letter symbols

•

Orthology- the study of writing representing language

•

Semantics - the study of word and phrase meaning

•

Morphology - the study of the meaningful units of language

•

Syntax - the system of rules that govern word order

•

Discourse - the organizational conventions in longer segments of oral and
written language
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•

Pragmatics - the system of rnles and conventions for using language and
related gestures in a social context

Given these components and their importance of language to literacy, it is important that
we study what the research compels us to implement to advance our students. The ability
to mentally link alphabetic symbols with the speech sounds or phonemes that they
represent is critical in our reading and alphabetic writing system.
According to Louise Spear-Swerling and Robert Steinburg (2002), there are many
well-established scientific findings about reading acquisition, reading instruction, and
reading disabilities with which few scholars of reading would disagree. Among these
conclusions are the following:
•

Children who are learning to read an alphabetic language such as
English appear to pass through a series of common developmental stages.

• In the earliest stages of learning to read, children's sensitivity to the
sound in spoken words greatly facilitates their developing word-analysis
skills; children who lack this awareness have trouble learning to read.
• Accurate and fluent word analysis is essential to good reading
comprehension, especially as children grow older and encounter
increasingly difficult texts.
• · Most beginning readers benefit fi'om explicit instruction in word analysis
and for youngsters that are vulnerable to reading difficulties, this
instruction appears to be particularly important.
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•

To become skilled readers, children need much more than just wordanalysis instruction: they need good comprehension instruction and
extensive experience reading a variety of texts, such as books, magazines,
and newspapers.

• Instructional approaches that attempt to "match" initial reading
instruction to certain characteristics of the reader, notably modality
preference, are generally ineffective.
•

Children, who experience serious dijjiculties in learning to read, including
those who are classified as having reading disabilities or dyslexia,
typically have difficulties in the areas ofphonological processing and
word analysis. (1-8).

Much of the research on reading-related cognitive processes has impotiant educational
implications. The scientific knowledge base about reading is continually growing and
changing. Staying abreast of the research in the reading field itself should be an
important focus for continuing professional development.
Science itself cannot solve every problem. There are so many impo1iant factors
when you scrutinize the educational process.
interpreting observations of children.

Scientific research is a framework for

Nothing can take the place of practitioners'

professional experience and judgment. Educators are often weary of what research offers
because of the many variables in process itself. This is certainly understandable. At the
same time, years of service do not always command correct conclusions when choosing
best teaching practices. Extreme pendulum swings in the teaching of reading could be

Beck 34
avoided if research guided more of the decision making processes that occur in education
today.
Work Cited
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The work before you is far inferior to the power that is within you.
You are stronger than you think, smaiier than you know, and
mightier than you feel. Only in moving forward will you reach
your destiny. - Evelyn Dunn
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A Star
I am a teaching star.
I instill, I encourage, and I motivate.
My strengths are ever-learning, challenging, and caring about my
students.
I would like to know more about literary figures and books,
Far-away places, and student rewards.
As a teacher, I would like to improve my writing skills.
For my students, I would like to learn what interests and drives them.
I love talking about everyday living with my students.
My biggest problem as a teacher is getting emotionally involved.
If I could change one thing about my teaching, it would be to work

even
harder.
I am a LEARNING star.
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To My Husband on Father's Day
You are not my father,
And that I know quite well.
I know that I can show you,
But I would much rather tell.
Just what you have meant to me
Over these loving years
Could fill many pagesEach stained with joyful tears.
You have seen what many have not,
That is the worst of me,
But you shielded me as a mighty man
So that others could not see.
God is your first love, and
You find strength in His care
To rule our home with tenderness,
To ensure that peace is there.
So please accept this greeting
I have written just for you,
Along with my heattfelt thanks
That are included, too.
May God bless your effmts,
And all that your hands shall touch,
And may He somehow show you
That I love you so very much.
Happy Fathers' Day

Dunn 37

Are Educators Doing Enough?

I found out this morning that one of my students was shot to death by two other
students. News like this is always devastating for a teacher to hear, and one can't help
but wonder, "Did I, personally, do enough"? It is so easy to say that parents need to do
this or parents need to do that, but what is our part as educators? Do we share in the
rearing of the students that we teach, or do we fill the rooms with academics and leave
the responsibility of instilling right and wrong to the parents?
Parents should share the overwhelming responsibility of the rearing of their
children, but think about it: we, as educators are with these children more waking
hours than are parents. We teach the reading, writing, grammar; and the science and
math; and the physical education and driver education. We walk them to, and monitor
them at lunch. We stand in the halls to ensure that students are where they should be
each period of the day. We give the assignments of the day, assign homework, write
referrals, and the list goes on, but what do we say to our students on a daily basis that
will, somehow, make them better individuals?
Often, parents cannot give children what is necessary to ensure their success in
life because they are so lacking in everyday skills or they are in need of someone to
actually teach them what is important in life. Sometimes, parents just don't care.
Their concern may be more about themselves than their children. Often, children are
left to rear themselves because parents are either physically or mentally absent.
Yes, the teacher does have a responsibility to these children. Not that I think it
is enough, but I talk about life skills with my students on a daily basis. We have a list
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of character education words that we discuss; these change from week to week, but I
allow my students to discuss what is pertinent in their lives at the time. We do this for
about fifteen minutes, either at the beginning of class or at the end. We have several
rnles for the discussion which includes one person speaking at a time, using correct
grammar, making positive comments, being aware of the feelings of others, and
realizing that comments are only opinions and that everyone is entitled to one.
I met with the grandmother of this student. Although the circumstances of his
death are still devastating to her and the rest of the family, she said that they are
coping. She told me of plans that he had for after graduation, which included going to
college and owning his own business. She fmther stated that her belief is in God, and
that will be the family's strength.
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Teaching Writing to Students with Learning Disabilities
Learning more about writing disabilities in an inclusion classroom and
about how to teach students with disabilities to write will help the regular
educator improve his or her teaching. Students who have problems with
writing need extra assistance in the classroom on a daily basis. Although
special educators wiU work with the students, it is helpful for regular educators
to understand the disability, how to modify assignments, and what methods
work best to help students learn. In other words, it is important for teachers to
not only understand writing disabilities in students, but search for ways to help
them become successful writers.
Students with a specific learning disability in the area of writing struggle to
get their thoughts on paper. It is not that they have problems communicating
verbally, but when they are required to write their thoughts, they find it
difficult, and they tend to "clam up" or have a "block." These students usually
have poor penmanship, write very little at a time, and may complain about their
hands or arms hurting after they have been writing for a shott period. They
seem to spend an unreasonable amount of time attempting to write simple
things, including copying information from the board or from a book. To them,
taking notes seems like an insmmountable task, and they may act out when
they are required to write. As educators continue to work with these struggling
students, and as they show them patience and understanding, these students will
achieve a degree of success. Effective writing instmction for students with
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disabilities incorporates the following three components: adhering to a basic
framework of planning, writing, and revision; clearly teaching critical steps in
the writing process; and providing feedback to the information that is taught.
Teachers must learn to teach struggling students how to develop and
organize what they want to say, and guide them through the process of getting
it on paper. One suggestion is to use a basic framework that is based on
planning, writing, and revising. Each of these steps may be revisited during the
writing process, and it is not necessary for the steps to proceed in order.
Struggling students may work cooperatively with peers to plan their
writing. Those peers, as well as the teacher, can verbalize the process to help
struggling students develop their own plan of action. A suggestion is to use a
"Plan and Think" sheet. On this sheet, teachers may ask students to answer
such questions as: "Who am I writing for?"; "Why am I writing?"; "What do I
know?"; or, "What do I need to know?". A well-developed plan of action also
gives the student and the teacher a common language to use in discussing the
writing. Revising and editing skills are critical to the writing process.
Developing methods to help students refine and edit their work can be difficult,
but communication between teachers and students will be instrumental in
helping the students to gain confidence in writing their thoughts and ideas.
Clearly teaching structure to students provides a guide for writing,
whether it is a persuasive essay, a personal nanative, or an essay comparing
and contrasting two or more events. Different types of writing are based on
different structures. A persuasive essay contains a thesis and supporting
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arguments, while a narrative will contain character development and a story
climax. Although different writers may proceed with structure in different
orders, good writing involves writing, assessing, and praising on a consistent
basis. Teachers will find that students are more prone to write when they feel
successful.
It is important to provide frequent feedback to students on all attempts

at writing. When feedback is combined with praise and instruction in the
writing process the relationship between student and teacher is strengthened.
Giving and receiving feedback also helps students to develop sensitivity in
writing, and helps them to develop their own writing style. With successful
writing instruction, teachers and students will have a framework and language
to use in providing feedback on organization and interpretation in writing.
All agree that methods for teaching writing to students with learning
disabilities may differ, and may be difficult at times, but the consensus is that
all students can learn to write on some level. It is up to educators and other
concerned individuals to continue to research ways to help these struggling
youths. It is equally important for teachers, as well as parents, to accept that
there may be a disability, and that teaching the process of writing will take
added time, understanding, effo1i, and patience.
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The EXPERT was once a BEGINNER Helen Hayes

Hoffman

Journey
"You can do anything you set your mind to,"
Sounded in my head as I thought of what to do.
The call came just after midnight,
But he stayed strong until the sun shone bright.

The memories came like a flood over the hilltop,
One after another, as you could hear a pen drop.
He taught me how to cook,
And he helped me read my first book.

He was a strong man that saw the good in everyone,
And tried to pass it on, one by one.
He sacrificed his time and energy to serve,
Knowing that everyone he touched deserved.

I began a new journey on that July day,
He said to stay strong, all you need to do is pray.
He stands beside me along this path I stay,
Leaning over from time-to-time just to say:
"Stay strong. All you need to do is pray."
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Soldier
I am your older brother,
But there won't be another.
You make me very proud,
Serving your country from the crowd.

You taught me a lot growing up,
Even though we all had a full cup.
You have turned in to a fine young man,
From John John and brother, to father and someone who can.
You made the choice to drop out of school,
A choice of course I didn't think was cool.
You went to Missouri and put on the uniform,
Something that many do not consider the norm.
You are now on a journey into the Middle East,
Going places where you will be protecting us while we feast.
This has been your dream since that September day,
"I can't wait for you to get home," is what we all say.

You are my younger brother
And there won't be another.
You make me very proud,
Wearing your colors out loud.
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Literacy in the Classroom
As educators, we all know the difficult process of having students read. I myself
have encountered this problem while teaching ninth and tenth grade students. I have also
learned that reading sets the foundation for students to become lifelong readers. Author,
teacher, and researcher Kelly Gallagher found in his research that USA Today reported
that twenty-seven (27) percent of adults in this country did not read a single book in 2007
(3). This is quite disturbing to me, but is relevant to reluctant readers in my classroom.
Gallagher explains that schools are killing reading, and he defines this as
readicide, the systematic killing of the love ofreading, often exacerbated by the inane,
mind-numbing practices found in schools (2). After reflecting on this past year in my
classroom, I completely agree with Gallagher. We, the schools, are killing reading if we
continue on the path that we have created. He gives four major contributing factors to
readicide:
•

Schools value the development oftest-takers more than they value
the development of readers

•

Schools are limiting authentic reading experiences

•

Teachers are overteaching books

•

Teachers are underteaching books

Each point above is exactly what is going on within high schools today. With
each state putting the demand on high stakes testing, it is hard to teach students the

Hoffman 45
necessary skills that are needed to survive in the world today. We are often caught
"teaching the test" to keep our jobs and to satisfy the "people in charge." I have often
been told to teach what is on the test, not what I deem important. We must tie every thing
we teach to the course of study and nothing else. Yes, this is important; however, is it not
just as important that those we teach learn how to critically think about situations in life?
Is it not just as important to learn how to fill out an application properly? Is it not just as
important to know how to address an envelope in to send mail? Is it not just as important
to learn when to talk and when to bite our tongues? All of these things should be taught in
the classroom as well as at home; meanwhile, we are being told to "teach the test."
Within the English realm of high school, we like to teach the "classics." We are
also demanded to teach the novels that are "set in stone" by those before us. We are told
that students are expected to read one thing and that we cannot teach anything that is not
on "the list." We are not allowing our students to read what they want to read. Gallagher
states that it should be fifty-fifty. Fifty percent of what the students read should be what
they want to read, and fifty percent of what the students read is what we want them to
read. I do believe this is so. Ifwe give them sustained reading time, it would be
beneficial. To hold them accountable, we can pull students aside and ask them set
questions about their reading. This would hold them responsible, and if they are not
reading, then it affects their reading grade for that week. This gives them something they
want to read and something educators want them to read in a given week. The situation
becomes win-win.
For teachers to find a good balance when teaching books is difficult. I believe this
is why Gallagher states that we both overteach and underteach books. We overteach the
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books we have come to love as educators. We then unde1ieach those books that we do not
deem relevant or just do not like. We must find a happy medium and teach the books so
that the students understand. What is our purpose in teaching books? Students should
understand these purposes from the beginning. That they do not may be due to a number
ofreasons: we do not like the content; we do not like the author; we just do not
understand the book. We need to collaborate with other professionals on these items.
Doing so will help everyone.
Literacy in the twenty-first century is a major priority. Readicide is taking place in
many schools today, but it is up to us to fix it. If we use common sense and teach the
twenty-first century learners the way they need to be taught, readicide would cease to
exist. Many students know they can read, but need a little push behind them. Ifwe follow
Gallagher's teaching of"fifty-fifty," it would ease the pain of reading literature that we
want the students to read. "We must find this courage. Today. Nothing less than a
generation of readers hangs in the balance" (Gallagher 118).
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Classroom Culture and Learning Communities

When a teacher graduates from a college or university, he or she must decide how
the classroom is going to be set up and what will take place the first days of school. As a
properly educated professional, the teacher should take into consideration a proper
learning community. When I got to my first job, I asked others what works best for the
students and the teachers in the classroom. They were not hesitant to share ideas and
ways to improve the classroom that were already set up in their own classrooms. I took
these ideas and used them in my room. Some were beneficial, and some were not;
however, we must set a culture and learning community in our rooms to properly instruct
the students.
For students to participate and do as they are asked, they must have ownership in
the lesson and/or the classroom. " ... All humans have a very strong need to be liked and
included" (Chapman 4). This applies to our students. We must give them a voice in the
classroom. Giving them ownership and responsibility is a major way to have a good
culture within the classroom. Chapman states that it is essential that students bond with
one another and with the teacher to form a positive learning community (4). This learning
community is the classroom; meanwhile, this community blends into the culture not only
the classroom, but the school, too.
Culture is a broad term when used inside of a school. Many different cultures can
be observed by stepping inside the lobby of any high school in America. The culture for
the school also starts at the beginning, and from the administration. We as teachers can
set the culture for our classroom, but if the culture for the school is not set, how or why
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are the kids going to follow our rules and our set culture in the classroom? To put it quite
frankly, they are not going to follow them. Chapman states, "People who live and work in
a culture sometimes can't explain or describe it, but they can certainly sense it. Culture
may not necessarily be conveyed only through words but also tlu·ough actions" (2).
I believe that we must set this culture from the beginning of school. Often, this
culture has been previously set; however, incoming principals must set the tone at the
very beginning. Students can sense what the culture is like as well. If one student gets
away with something for which another student has been punished, then that student
consequently picks up the inconsistencies. This problem should never occur if policies
and procedures in the school handbook are followed.
"Students living in fear cannot learn" (Chapman 5). If a student is not in a good
culture or learning community, that student will suffer and be unable to learn properly.
Some students adjust to such a negative environment; however, most students do not and
it hurts everyone around them in the end. Many teachers like to "teach to the middle,"
and some students will get bored from the lack of challenge while others may
"downshift" from too great a challenge (5). Creating a good culture and learning
environment in every classroom is essential to each and every student's ability to learn
properly.
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If you want to be successful, then surround yourself with
successful people. - Cecil Hollinquest

Hollinquest

Who Ami?

Who am I? This question I've often asked myself.
I resemble the items, carefully placed inside the brown container.
I resemble the golden envelope, mandated to collect
God's tithes and offerings, for it is through Him that I exist.
I resemble not so much the wrist band, but the Sickle Cell Foundation
Written upon it; them I financially support.
The pin and I have many years of association;
Tlu·ee of those years as President of Sigma Tau Delta.
The crimson cap with the embroidered lettering of "IU"
Reminds me that I am a part ofindiana University's
First Black fraternity founded in 1911.
These items describe only a part of me
"Building bridges and constructing minds" - hence the measuring tape
And the pain medicine that remains.
I am all of those items and more ........
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MY JOURNEY

My journey has been long, tiring, and aimless
Graduating high school without a plan
Who do I blame? Me? My Mom or "the Man?"
I try to follow her insight
More or less her role
When in actuality I wasn't deciding on Education
Just a basketball and a goal.

My journey has been long, tiring, and useless
Working odd jobs to make ends meet
A dishwasher here, a grill cook there
How will my family and I eat?
I turned to God- He's my only true friend
Changed my habits, turned my life around
But surely this is not the end?

My journey has been long, tiring, and bland
Being settled brings a wife and kids
Second marriage, three children, three jobs
Sometimes I can remember wondering
"Lord, what was it I did?"
I remembered to return back to my first works
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Studying, reading, and studying some more
English papers, math exams, history tests,
Drama quizzes, Sigma Tau Delta, and memories galore!

My journey has been long, tiring, and fulfilling
But now I can say with glee
I have Shanara, Deidrick, Jaylen, and Camile
And oh yes! - Marriage number three!
This trip has also produced many things
Like experience, hope, courage, bravery, and understanding
Many characteristics I didn't have
When I hit the ground running.
I'm an established man now, yes a man
With all of these qualities behind my name
Although my journey has been long and tiring
I'll gladly do it over again if the results were the same.
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The Room

Cool. Dry. Lit only when necessary.
The room.
Filled with books, notes, photographs, and such
The room.
Formerly a den, a bedroom, now my study
The room.
A place of solitude. Peaceful. Quiet.
Intellectual thoughts. Research papers. Grading papers.
The room.
Final burial place. Keeper of my license. Sanctuary of my will.
The Room.
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The Tired, Tired Blues

I'm so tired; I got the sleepy, sleepy blues
I'm so tired; I got the sleepy, sleepy blues
If Ann keeps on talking, I know I'll take a snooze.

I've been out of the city going to places round and round
I've been out of the city going to places round and round
If I don't get any rest soon, I'm gonna hit the ground.

I'm trying to make my deadlines, doing the best that I can
I'm trying to make my deadlines, doing the best that I can
I know I'm gonna make it 'cause I'm a responsible man.

The day is very young with the coffee a'brew
Yeah, the day is young and the coffee a'brew
I gonna get me some or I'm gonna be through!
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New Found Inspiration

Upon accepting my fellowship to the Jacksonville State University Summer
Writing Project, I didn't know what to expect, for I have never participated in anything of
this magnitude. Sure, I've attended professional development workshops at my school,
but that was all. This was a whole new ball game. As a fairly young fellow in the
institute, I felt out of my league, but was willing to learn all I could to take back to my
classroom. From day one, I was intrigued to learn about effective writing. I had always
thought that it was the student's responsibility; however, I soon realized that ifI
participated in modeling writing, I could be an example for my students. I began to learn
the different aspects of writing, using Moodie and various activities that encourage
children to become effective writers. The project allowed the teacher fellows to pour out
of themselves and share strategies that have worked for them in their classroom. Reading
was also incotporated, and I could clearly see how it works hand in hand with writing.
Ideas about technology, music, and artwork shared by each fellow inspired me to go
deeper within myself to give my students all I can. I figured if the strategies worked for
the fellows, they just might work for me as well.
We were all blessed to work with Gloria Hotton, director of the project and
instructor at the university. Her co-chairpersons were Melissa Shields and Lisa Light,
both former fellows and very instrumental to the project. We were also fmtunate to have
Rodney Bailey, Technology Liaison, on board who introduced us to the usage of all types
of technology. Everyone agreed how helpful the staff was and how they were an
inspiration to us all.
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I began to feel more like an English teacher, full of the passion I had when I first
entered my classroom. I have new ideas, new resources, and a new passion to do what I
enjoy - to inspire young people. I have a renewed chance to motivate them to read,
write, and express themselves. I can encourage them to use Skype, Movie Maker, and
other forms of online education. My heart will overflow with joy when the new ideas
begin to incorporate themselves with the old ones, bringing about higher test scores,
above average class work, and a broad sense of knowledge to be gained by the students.
I now know how some students feel when the light bulb comes on within their heads. It
was as if scales fell from my eyes. I now see clearly that it begins with me, the teacher.
As I gather each nugget of knowledge to take back, I look fo1ward to the day that I can
express myself freely, as my fellow teachers did during this Writing Project. I just hope
my students feel the same inspiration of knowledge that I will feel as I deliver to them the
new message of hope.

Writing is like walking in a deserted street. Out of the dust in the
street, you make a mud pie. - John LeCarre
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Me in Metaphors
I am a family album.
The photographs inside are my history, my present, and my future-my family,
friends, and life.
I am a stack of books, some well read, others barely touched.
Books are my escape from a mundane world and my passport to knowledge and
power.
I am an Earth mother.
I nurture my children, my family, my friends, my garden, and anything or anyone else
I can help to grow.
I am a mama dog.
My Shine is the pup I mother with all the love that I can give.
I am a jigsaw puzzle.
I have many pieces, and they do not often fit easily together.
I am a piece of paper and a pen.
The writer in me reveals my soul, my personality, my joys, my sorrows, my successes,
and my failures.
I am a gypsy.
The world is my destination, and I savor each leg of the journey.
Sometimes, I am a chocolate trnffle, crusty on the surface but soft on the inside.
Treat me with gentle care, or I may fall apa11.
Other times, I am a thick brick.
Sticks and stones may crumble and break, but I won't let you hurt me.
I am sunshine and moonlight.
Sunshine is my majority, but sometimes my sunniness gives way to the melancholy
mood of pale moonlight against a black sky.
I am a long, winding road, often reaching a dead end, but sometimes finding glorious
new adventures.
I am a mathematical function.
I am the sum of all my parts.
I am an enigma, a chameleon, a controversy, and a changeling.
I grow, I appear, I disappear, I am a problem, I am a problem solver.
I am many metaphors.
I am Gloria.
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Big Puppy: A True Story
One day, there she was,
tail sadly tucked between her legs-forlorn-- standing, waiting
for whoever had dumped her
at Friendship Community Center.
The rest of that hot July
she stood or lay in that spot,
always with that lost look of ten'or
that comes with being dumped
or abused or both.
She was resourceful, and trashcans
became her food source,
but she grew leaner eve1y day.
She still stood vigil, waiting to go home,
but no one ever came, no one
who mourned this loyal dog.
For every dog hater and abuser,
There are dozens of dog lovers,
and we began bringing gifts to her,
leaving food and water,
for her daily consumption.
Her bony frame soon disappeared.
Summer turned into the brisk days
of autumn, and still she stayed,
growing fatter from the offerings
of dog food, steak, bones, biscuits,
and other evidence of human caring.
She became, in shmi, a celebrity.
In the cold of winter, she shivered,
taking refuge in nearby woods,
but every day emerging often
to take sustenance across the roadshyly appreciative, but timidly
avoiding offered human touch.
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By spring, she had her own web site,
www.cautionthedog,
receiving hundreds of"hits from
both the curious and the kind,
both the restless and the bored.
Fame was, at first, kind, with offers
of adoption and even more food.
Still, the shy but happy dog,
along with infrequent male companions,
remained at the community center
as spring gave way to summer heat,
to hot, dry days and very sh01t tempers,
the kind that can't tolerate stray dogs.
Dogs, as they say, will be dogs,
and when they travel in groups,
they tend to knock over garbage cans,
strew food wrappers, even howl
at the full summer moon, and, of course
they bark when they feel threatened.
Big Puppy became part of such a group
occasionally; after all, she was female
and attractive. One day, perhaps fed up
with strewn trash and barking dogs,
the villain of this piece dialed the number
of the local animal control officer.
A trap was set in this person's yard.
After more than a year of avoiding capture,
Big Puppy's luck ran out on a hot summer day.
She was taken to a shelter and,
because she was considered "unadaptable,"
sentenced to death by a human jury.
She no longer stands beside the road
watching for her friends to come,
no longer fights to survive in a world
where some did not admire her.
She did leave a legacy, though,
for her story was so touching.
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She was strong, she was brave,
she was loyal, she was determined;
she was intelligent, she was discerning,
she was resourceful, she was loving.
Most of all, she wanted to survive,
and she still does-- in the hearts of those who cared.
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I'm On My Way to a Meltdown-And Technology Is the Cause!
Throughout the 2010 Jacksonville State University Writing Project summer
institute, the hot-button topic at nearly every turn has been using twenty-first century
technologies in our classrooms. We have had presentations on Wikis, Vokis, MovieMaker, and we have learned about downloading from places like vuze.com, prezi.com,
audacity.com, and a host of other technology sites. We have been subjected to Skype and
to youtube, i-google, and more, and at every step along the way, I have been completely
lost about how to make any of this work, how to understand the jargon involved in using
it, and how to implement any of this in a practical way in my classroom when all my days
only have twenty-four hours and I learned everything I know about a computer simply by
sitting and doing simple word processing. Because I am part of an older generation, I was
dropped foto the middle of the techie world with no instruction whatsoever, and I cannot
learn by watching someone else show me how to do something on a computer screen. I
need words-lots and lots ofwords--to make me understand anything that pertains to any
kind of a machine, and the words I understand are not those that computer-savvy people
are likely to use. Sometimes, I feel that my usefulness as a human being has even been
diminished because of people who think that technology is the most important thing going
in the world today. I feel stupid, I feel fiustrated, and more than anything, I feel absolutely
torn apart by my inadequacy. In short, being in a world of people who think all the
technology tools are simple and easy makes me want to find the highest building and just
drop myself off. Who needs people like me, anyway? What do I have to offer?
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I touch a Xerox machine, and it jams. I try to use Facebook, and I always log off
incorrectly. I am sure that all my personal information is out there in cyberspace because I
don't "get" the basic rudiments of navigating the Internet, getting on and off the Internet,
and downloading online applications. Being in cyberspace makes my palms sweat and my
heart beat at twice its normal pace. Seriously, in light of all the technology, I have come
not only to doubt myself, but to chastise myself constantly for being so dumb. I don't
know what to do; I don't know how to cope. My brain can, in no way, assimilate the kind
of knowledge the modern world of technology involves. Added to this, my fear of hitting
wrong buttons, putting information out there that needs to be kept private, and making
costly errors that may break an expensive piece of equipment deter me from being a
technie. I mean, I can't even figure out the menu on my simple cell phone, I have never
sent a text message, and I do well to use simple e-mail. I am a true technology idiot!
The whole time I am feeling this way, I am wondering in the back ofmy head,
what will happen to young people who may be wired in the same way I am. Are there
those children who are in these high-tech classrooms who go home in the evenings feeling
completely ove1whelmed and i1Titated by the technology that every teacher seems to see as
the be-all and end-all in today's classrooms? Could it be that there are children who would
prefer being read a book (or reading it themselves) rather than being taught how to make a
movie? And is it possible that, just as some children cannot play the piano or draw a
picture, there are those children who really wish they did not have to Skype, podcast, or
make movies to do well in school and to be accepted by their peers? Probably not, but I do
wonder if perhaps technology is not for everyone and ifwe are being bamboozled by those
who are profiting from it into thinking that it is.
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Whatever the answer to these ponderings may be, I know one thing for sure.
Technology has made a once-confident teacher feel inadequate and insecure at the same
time that it has
opened some new avenues for me to use in my classroom. I only hope that as I
continue my strnggle with technology and incorporate it even more into my teaching, I
will remember what Dennis Adams and Mary Hamm say in their book, Literacy in a
Multimedia Age: "The use of technology isn't about getting away from reading and

writing: It's about giving the student a richer, more interactive experience that enhances
basic education" (25). For technology to be a positive influence on today's students, it
does not need to be the primary focus in our classrooms. Our students are already
spending nearly forty hours a week in front of computers and television sets, not to
mention the amount oftime they spend on their cell phones (Adams and Hamm 7). Much
more time spent interacting with a machine rather than with other humans will ultimately
result in a society that lacks the social skills necessary to thrive. For that reason,
technology needs to be used carefully and sparingly.
We need to step back and ask ourselves whether the technologies we use as
teachers are being used because they are the best way for all learners to access knowledge
or because they "motivate" today's generation oflearners because of their ente1iainment
value. We need to, at least, apply Howard Gardner's theory of multiple intelligences and
give students alternatives to technology-centered learning; otherwise, we may fail to reach
some of those students. As with nearly everything else in life, I believe the key to
successfully incorporating technology into our classrooms must be moderation, not
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saturation; otherwise, we may create a generation of learners who cannot carry on a
conversation face to face and who will not willingly learn anything that doesn't ente1tain
them. We must not let this happen! If it does, technology has conquered humanity.

Work Cited
Adams, Dennis, and Mary Hamm. Literacy in a Multimedia Age. Norwood, MA:
Christopher-

Gordon Publishers, 2001.

Fill your paper with the breathings of your heait.
- William W ordswo1ih
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Behind the Eyes

You never know what is behind the eyes
Of students sitting staring up at you.
There may be a learner who sweetly smiles,
But does not know what on earth he will do.
Or one who lost his dad and tries to hide
The pain, his heart in squeezed devastation.
Another in tmmoil over the friends
That have shunned, leaving humiliation.
Another heard only abusive screams
While fleeing in deep exasperation.
And what of student eyes you cannot see
Beneath a cover of hair, a demonstration?
Is he falling asleep or trying to hide
From all open real communication?
You may not guess what is behind the eyes:
The hea1tache, abuse, or resignation.
Maybe they're joyful, alett, and alive
And beaming with rapt expectation.

And what of teacher eyes in front of them,
What is showing back in their reflection?
Do they show kindness and hemtfelt concern?
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Do they try to make genuine connection?
Do they try to grant acceptance to all
Or to some add only more rejection?
Do the eyes offer courage, give strength to try,
And outward spread their joyous infection?
Or do they dash dreams carelessly
And grant merely cruel correction?

You may never know what is behind the eyes
Of those who give us daily inspection,
But you can determine what they will see

If your heart is given hue dissection.
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Wiki, Wordle, Whirl
ST!, Livetext, Blackboard, Moodie
i-Pad, i-touch, and even i-Google
Podcast, Twitter, Facebook, or Blog
So many modals, my head is in a fog.
Vocaroo, Vuze, Voki and Skype
Ifmy computer's disabled, I'm really gonna gripe.
Downloads, drop-n-drag also cut-n-paste
So many transitions that I hate to waste.
Multi-modal literacy, poll-everywhere
When I say "how," I only get a stare.
YouTube, TeacherTube, Google Lit trip
!fl can use these, they really will flip!
Soungle, CinchCast, Jinx, Audacity
Prezi, Glogster-this takes tenacity
Movie maker, photo story, digital story book
If! can't find it, where should I look?
Book marks, hyperlinks, also Delicious
Video converter-sounds so ambitious
Ning, Aura, Wardle, even Image Chef
I need two people, can I "Elf' myself?
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The Wiki Wordle wonders whirl all around

If I'm going to keep up, I better get to town
You can try it too if you download for free,
But it will do more for just a small fee.
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Sonnet I
As I observe the growing trumpet vine,
It stretches tendrils, grasping far and wide.

Encompassing the world, its touch entwine
Till all within its shade do dare to hide.
Its reddish blossoms' fragrance fills the air
With sweetest scent of summer to intake.
The trumpet's color vibrant, none compare.
It then from slumber my dull eyes awake.

When winter blasts the vine with wind and rain,
It hides from view as if dead to the world,
And yet in dormant state it doth remain
Till spring its warmth doth cause it to unfurl.
Your love doth like the trumpet vine impa1i;
You've wrapped your climbing tendrils round my heati.
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The Quilt
As I gaze at the top of the patchwork quilt
That was pieced by Granny's gnarled hands,
The edges are tattered, ragged, and torn
On the work that was lovingly planned.
She designed every square from the remnants of cloth
That had served in an army of ways:
A scrap from a dress, a shirt, or a cmtain
That had seen much better of days.
Each of the pieces now serving new purpose
When stitched by hand with care,
Together formed an impressive design
Like a stained glass window, so rare.
When the pieces united and formed a work
Destined to ne'er be called art,
She wasn't disgrnntled or even surprised.
Her goal was warmth from the start.
A family, a quilt, gives comfott and warmth
As it folds each member inside.
When life starts to threaten and wear us thin,
A home is a place we can hide.
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Poetry a Powerful Teaching Tool
Poetry and songs can be useful tools in the teaching of reading and writing for
today's students. Poetry, unlike many other forms or genres of literature, can captivate,
connect with, and offer creative outlet to an audience. Poetry and music contribute "high
points of emotion, reflection, thought, and feeling" in a concise context, according to
Roberts (4). The brevity of poetry or music enables it to be used effectively in a
classroom setting with so many demands and time constraints. Furthermore, when
students imitate poetry, it allows them to play with words and sounds while tapping into
their thoughts and feelings. This practice teaches them a process that can become their
own fotm of expression to their world.
Laura Reid found in her classroom that "poetry can help children refine how they
perceive their worlds and encourage them to express their feelings about their
worldviews" (17). In my classes, while writing blues songs, many of my students found
such an outlet of expression for the concerns they had for the world. Some students
voiced their views on the economic crisis and environmental issues.
In a similar way, poetry has given my eighth grade students an avenue of personal
expression for their thoughts on friendships, families, or other issues. The poem "You"
by Breanna was written about her relationship with her foster mother.
It's really hard for me to say
How I feel for you.
You've helped me deal with life
When I never thought I'd pull through.
You have shown me what to do
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When I'm dealt a difficult hand.
Love is just one game of life
You've helped me understand.
You smile warms my tender heart
In a way I can't explain.
You have helped me see the shining
sunshine
Through the pouring rain. (quoted in Time to Shine)

Students were given the opportunity to express their thankfulness and admiration
for their mothers by writing odes. One student who shied away from all poelly writing
assignments found success in this assignment. After I questioned him about all that his
mom did for him, Jacob made a list and from that wrote a poem of praise that his mother
loved.
I love you mom in every way.
You're kind at heait to everyone.
You keep my bad feelings at bay
You hug me for awards I've won.
At the end of the day, while things have been rough,
You're always there when I need you.
You help me through hard times with friends.
You care for us when you've had enough.
You constantly check on me just to be true.
You're always there to tie up loose ends,
And I Love you. (quoted in Time to Shine)
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The success and pride were reflected in Jacob's face as he returned on the
Monday following Mother's Day saying that the poem had made his mom cry. She wrote
a note saying that she'd never had a poem written about her before and would cherish it.
While poetic writing helps students express their feelings, it also allows students
to explore language and the beauty of words. As Roberts noted, "poets distill the greatest
meaning and imaginative power from their words through rhetorical devices such as
imagery and metaphor" (4). The reading, analyzing, and imitating of these devices
instrnct our students in the art of expressing their viewpoints to an intended audience.
This requires using descriptive and symbolic words. Many poetic forms allow students to
practice the art of using words creatively.
Haikus, for instance, restrict students to limited syllables, thus requiring them to
play with the words to make a greater impact. The following haiku by Savanna captures
the feelings surrounding her topic while she uses personification.
The woods stand so still
Nothing seems to be alive
The peaceful morning (quoted in Time to Shine)
Similarly, Joanna completed a student's choice assignment by using imagery,
rhyme, and alliteration. Her words perfectly and concisely describe the intriguing
hummingbird, and her second stanza connects with many who wander away on wings of
imagination.
"Birds"
The hummingbird hovers
It flutters and flies,
It's here in an instant,
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Then leaves our eyes.
Sometimes when I get bored,
I close my eyes and soar.
I couldn't stay for long,
Just enough to hear a bird's song.

While teaching poetry by imitation can benefit struggling students, it can also
be used to push more advanced students. When challenged to write a stanza imitating
Poe's "The Raven," several students attempted to replicate the alliteration, repetition,
rhyme, and meter used by Poe. "Friday Night" by Savanna illustrates the ability of
eighth graders to manipulate words in the context of their worlds.
Once upon a Friday night, while I saw the stadium lights shining on the
football players' run.
While I watched, loudly cheering, only the opponents were sneering.
And the scoreboard began a blaring, blaring out the sounds of fun.
"That's a ball game," the announcer hollered, blaring out the sound of fun.
Now grab your stuff, we've gotta run." (quoted in Time to Shine)

Further illustrating that poetty can help challenge the more advanced student is
"Halloween Annoyance" by Chase:
Once upon a Halloween night while I was given a fright after giving candy
to the kids.
While I gave out candy groaning, I suddenly heard a moaning, and the
doorbell began atoning, atoning a sound of woe.
"It's the doorbell", I loudly hollered, atoning a sound of woe.
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"Tell them that we're out of candy so that they might go."

Not only can poetry and music be used to teach language and provide a mode of
personal expression, these forms can also enhance academic instruction. Reid suggests
that "cultural units of study can be greatly enriched through reading selected poems. The
people, cultures, weather, and animals of other continents and countries can come to life
with poet1y." Donald Graves notes that "poetry engages students in living history" (160).
Furthermore, understanding history entails seeing events from the viewpoints of the
participants (Graves 162). Poet1y enables students to become those characters. One
useful poetic form for cross-curriculum writing is the ballad, a shmt narrative poem.
Students in my classes write ballads after researching one of the scientific or
historical figures studied in another class. They use their textbook, as well as Internet
sources, to discover all the pertinent facts about their person. Then, with others who have
researched the same individual, they write ballads. This process gives them practice in
note taking, summarizing, and organizing data while allowing for a cooperative learning
experience. When finished products are presented to the class, students gain deeper
insights into the lives of these historical people while reinforcing the material from other
content areas. The following ballad illustrate the students' creativity in putting the notes
into a poetic fashion with a prescribed rhyme scheme and rhythm:
"Joan of Arc"
There once a peasant named Joan;
She inspired the French Army to fight
At the siege of Orleans.
They fought with all their might.
When Joan was very young,
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She learned to spin, sew, and cook.
She loved and served her God
By worshiping his holy book.
She won many victories.
On May 8, 1429
They had a celebration,
The first of its kind.
When she was captured,
Everyone thought she was a fake.
She was tried by the Inquisition
And burned at the stake.

Alex, Dontavia, T.J, and Hayden
Additionally, Graves recommends using poetry across the curriculum in science
and math. One suggestion he notes is incorporating it into science by "consider[ing] the
wonder of the makeup of the universe" with a list poem after using a microscope (155156). Many science and math topics lend themselves to analyzing, giving detailed
examples, listing, making connections and asking questions, which are primary
components of poetry.
Finally, Graves compares poets and scientists as "looking at the commonplace
with fresh eyes" (156). Through poetry, we can enable our students to see our content and
the world with those fresh eyes. They can become engaged in our lessons, connect with
the world, and express themselves. This will give them the power to achieve their dreams
through reading and writing.
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A mind once stretched by a new idea never regains its original
dimensions. -- Anonymous
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Does He Know?

Does he know that out of all my accomplishments and achievements, he is what I consider my
greatest work?
Does he know that some of my most prized possessions are the pictures that he painted for me in
second grade using his hand and foot prints?
Does he know that he is everything I wanted to be at his age, but was too afraid to be?
Does he know that no matter what I'm doing or where I am, he is always there in my heart and
mind?
Does he know that I marvel at his passion for music?
Does he know that because of him, I see everyday things from a new perspective?
Does he know that I cherish the moments we spend together talking about mundane details of his
day?
Does he know how much it tears me apart inside when I see him hurting?
Does he know how scared I was for him when he made his big mistake?
Does he know how much I admire his courage to stand up and talk to his peers about his Savior?
Does he know how terrified I am that he will come into contact with things I have no control
over?
Does he know that his sense of humor continues to brighten my day, even when he's not around?
Does he know how many prayers have been offered up for him?
Does he know that I believe him to be "Gifted," despite the test results?
Does he know that even though he was conceived outside of marriage, he was never considered
to be an "accident?"
Does he know---could he possible fathom---how much his mother loves him?
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When I was in the band ...
When I was in the band, music became precious to me. Suddenly, an entirely new path
opened up in front of me, all because of the enthusiasm of one man. He would ask,
"Can't you see the pictures in your mind?" as we played Pachelbel 's Cannon. And
suddenly I did. From that moment on, I always saw the pictures.
When I was in the band, Mr. Campbell would instruct, "Practice your horn each night."
At first, I would groan, but once I became a musician, I relished the time I spent alone
with my music and my clarinet. It was my one true escape. Music took me away from the
problems of my daily life, as I got lost in it each day and night. I fell in love with music
in much the same way I fell in love with books.
When I was in the band, music was a friend to me. It was someone I could run to when I
was hurt or sad or overwhelmed. I'd pour my soul and emotions into my playing. Then
after a piece had been played over and over, I would sit exhausted but relieved. With my
music, I could mess up, and it never taunted me. I was free to just be myself.
When I was in the band, I had a large extended family. They included musicians of
varying ages and on varying instruments. We were knit together through years of
practicing, conceits, bus trips, and games. We celebrated one another's triumphs. We
laughed at each other. We encouraged each other. When we played together, we were as
one.
When I was in the band, I grew as a person. I learned to do the right thing, even when no
one was watching. I learned to be myself, no matter what others thought. I learned that
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it's okay to make mistakes and that I don't have to be perfect. I learned that even the
person sitting in the last chair playing a pait that can hardly be heard is an important
member of the group.
When I was in the band, I learned how to be me.
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Bridging the Grammar Gap

I am a huge fan of chocolate. A Snickers bar can literally make my day better.
Imagine for a moment that you have had a long day, and are looking forward to the
moment when you can just relax and eat your Snickers bar. The last bell rings, the
classroom empties, and peaceful, blissful silence descends upon your room. In that
solitary moment of relaxation, all you have to concentrate on is the Snickers bar on your
desk. You hold it in your hand and begin to peel back the slick, plastic wrapper.
Suddenly, the aroma of peanuts, caramel, and chocolate begin to fill the room,
transporting your mind to a quiet place within itself. You savor the scent and begin to
raise the candy bar to your mouth to take that first mouth-watering bite. As it inches
closer and closer to your open mouth, all of your troubles are temporarily put aside. Just
as you are about to bite down, someone barges in your room and yells "Stop! You can't
eat a Snickers that way! Before you can fully understand and enjoy the candy bar, you
must first eat all of the peanuts! A Snickers can't fully satisfy you unless you've first
mastered the mt of enjoying peanuts!" The thought of pulling out the peanuts and eating
them by themselves simply rnins the moment. Quite frankly, the Snickers just doesn't
have the same appeal that it once had. Now every time you see a Snickers or think of
eating one, you consider the "peanut episode." It just isn't the same. You decide to give
up candy bars and move on to ice cream, instead. (Surely no one could mess that up for
you).
Teaching grammar out of the context of reading and writing is quite simply taking
the peanuts out of the Snickers. A cutTent trend in education is to focus on teaching small
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paits of a bigger picture in isolation. Many education professionals believe this is the
most effective way to teach grammar for many reasons. Perhaps they've been successful
in the past using this method, or they personally enjoy the study of grammar (as I do). Or
perhaps they're not familiar with the current research dealing with grammar instrnction.
Whatever the reason, the end result is often the same for many students. By the upper
elementary grades, many students detest the learning of grammar and literally tune out
during gqimmar instrnction, dismissing it as irrelevant. They don't see the connection
between grammar and writing, nor do they understand that grammar is a tool that can
help them make meaning in their writing and express themselves more accurately.
Consequently, many students do not apply the grammar and conventions they've learned
in their daily writing or even in their oral language!
My state's Language Arts Course of Study for my grade level (4th grade) contains
only one objective specifically dealing with parts of speech-"Differentiating among
helping, linking, and action verbs, and demonstrating conect use of nouns, pronouns,
conjunctions, adjectives, and adverbs." There are five objectives dealing with using
conventions and grammar in students' writing. So I must ask: why do we spend 80% of
the Language Arts block teaching grammar/conventions and 20% of the time on writing?
Shouldn't it be the other way around?
Does this mean that grammar should not be taught? Ce1tainly not! According to
the National Council for the Teachers of English, "Grammar is impmtant, because it is
the language that makes it possible for us to talk about language." According to the
NCTE Position Statements on Grammar (found on NCTE's website), they also state that
when teaching grammar, teachers should" ... show students how to apply it not only to
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their writing, but also to their reading and to their other language arts activities." Even the
National Board for Professional Teaching Standards states that "Accomplished teachers
are aware that spelling, punctuation, and grammar are most effectively taught in the
context of writing." I believe this to be the key for making grammar learning "stick."
I propose that teachers bridge the gap between grammar instruction and writing.
Put that component back in context! In Teaching Grammar in Context, Constance
Weaver outlines several guidelines for teaching grammar based on research. Among
these are to " ... engage students in writing, writing, and more writing. Immerse students
in good literature, teach relevant aspects of grammar within the context of students' own
writing, and teach needed terms, structures, and skills when writers need them ... (pp.142144)"
What does this mean for grammar instruction? In many schools, it means a focus
shift. It means that language can no longer be simple instruction in grammar taught from
a textbook and applied using workbook pages. (Guilty!) The focus must shift to creating
writers who use grammar and conventions as means to becoming better writers. It means
that the "language" grade on the report card should no longer be derived from only
grammar and conventions skill sheets, but also from students' writing. It means that
grammar and conventions are not something that are taught as a separate subject, but are
embedded in a Writing Workshop and presented and practiced through literature and
students' own writing.
Does this mean that grammar instruction should be completely unstructured? I
don't think so. As teachers, we use frameworks and timelines and curriculum maps to
help ensure that we teach the necessary and required skills for our grade levels. However,
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with that said, I am not a proponent of making a plan and sticking with it, no matter what!
Quality teaching consists of a delicate balance between well thought-out lesson plans and
knowing our students' needs well enough to determine when we should deviate from the
day's lesson and go in a different direction. Capturing those unplanned, spontaneous
"teachable moments" is patt of what makes really great teachers so phenomenal.
So, how do we make the shift? How do we effectively plan grammar instruction?
How do we bridge the gap between grammar and writing? We must stait by looking at
our requirements through a different lens. We must understand that grammar is one
component of writing, just as phonics and vocabulary are components of reading. Read
the grammar requirements from the perspective of a writer and a teacher of writers. The
focus is on writing, with grammar as a subset of skills, so it makes sense to me to plan
my writing instruction first then ask, "How will (inse1t grammar skill) help my students
as writers? When and how can I most effectively teach this concept so that my students
can (and will) use it in their writing? Which writing strategy/concept does this required
skill seem to complement?"
For example, why should writers know about the different types of sentences?
The answer is that writers use a variety of sentences and sentence structures to make their
writing more interesting to readers and to more effectively convey meaning. When
should this be taught? It could be taught during the revision stage of the writing process
and embedded in a study on sentence variety. It could be taught during the editing stage
of the process when students are learning how to correctly punctuate sentences. It could
be taught at a time when a teacher notices many students using the same sentence styles
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over and over in their writing, during a one-on-one writing conference, or even during the
reading of a picture book with examples of several different sentence types.
Putting grammar instrnction back into context helps students make better sense of
the skills they're learning. Students will be more likely to use grammar skills in their own
writing and will take more ownership of the learning because it is relevant. This type of
integrated teaching takes abstract concepts such as nouns, pronouns, and sentence
. strncture and puts them into concrete fmms that children can understand and even use.
The gap between grammar and writing will begin to narrow and close, and students will
transfer their knowledge to the different areas of the language arts.
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[Education] consists mainly in what we have unlearned.
-Mark Twain
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Me in Metaphors

I am a shiny, red shoe.
I do not apologize for eccentricities, but embrace them.
I am a rhinestone-studded, dangling earring.
Sometimes I sparkle, but even when I don't, I realize I can be the accessory to a room.
I am puppy love.
My heart lies within those sad, knowing eyes of the one soul that knows me inside outLillian Beatrice.
I am New York City.
Bustling with energy--good and bad. Epicenter of culture, fashion, and fun.
I am a book.
Ready to be read, but also written.
I am my travels.
New stamps on my passport add wrinkles to my brain and indentions in my core.
I am family.
Always has been, always is, and always will be there.
I am education.
Forever shaping me into the person that can forever shape others.

Lambe1t 86

To My Teachers

Thank you for challenging me when I did not want to climb that mountain.
Thank you for pushing me when nobody else did.
Thank you making your job look easy by not sharing your strives and stresses.
Thank you for unlocking those talents that I hid.

Thank you for being a friend that was needed.
Thank you for sparing no discipline, too.
Thank you for the lessons that were taught on the blackboard,
And those that were taught just by observing you.

Thank you for kind words that uplifted me daily,
But also for those that were harsh enough to make me think.
Thank you for encouragement to continue to succeed,
And for keeping me on the right path when I was flirting with the brink.

Thank you for being who you were and are.
Thank you for setting the plateau so very high.
Thank you for continuing to be who I want to be.
Thank you for making me spread my wings and asking me to fly.
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Hearts
The funny thing about the word "heatts" is that it holds different meaning to all
that hear it. To a surgeon, a heart would most definitely be the pumping muscle in our
chest that gives life to humans. To a teenager, hearts are those things that get broken by
people that are not mature enough just yet to appreciate them. To an elementary student,
heatts are those things they learn to draw when learning about shapes. They use it to
describe their feelings toward their mom or dad. To Nana, her heart was one of those
organs that she felt was strong--would even brag about its health. To the unknown, Nana's
heart was a ticking time bomb. To me, Nana is my heart.
That memories storm into the mind on days that are supposed to be normal is odd,
but that day nothing could prevent me from revisiting all those times of the days of Nana.
My nana is special because she became a grandmother at age forty, ready or not. Momma
and Nana tell stories of days of old, when Nana first learned of her daughter's pregnancy.
Regardless, that Momma was married and on the right track for her life, Nana could not
see past the point that she was way too young to be a grandmother. She was angry. She
refused to be called Grandmother, Granny, or MawMaw, stating that those were "old
people natnes." Momma says she carried this resentment until the moment that I was
born. See, you will have to excuse my nana because she is just a product of her
upbringing. Being the baby of five children by almost twenty years afforded her no
chance in life to be the selfless, sacrificing image that most have of grandmothers. She
was spoiled rotten to the core. She never wanted for anything and was the picture of
glamour along with mischief. She has probably gotten her way in life in most situations
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with few speed bumps. However, when the skies parted and dropped down the angelic
treasure that came to be known as ME, Nana immediately proclaimed, "This one is mine."
From that moment, I truly believed that she and I bonded together like crazy glue (many
would argue that the key word is "crazy").
Nana obviously was not a person who looked very far into the future because if she
did, she would have seen the many advantages of being a young grandmother. My nana
was the envy of all the grandmothers on the car rider circuit. She rode bicycles, scooters,
and go-carts. She played basketball, volleyball, and with enough prompting, kickball. She
vacationed everywhere we did and was usually the ringleader in those excursions. She has
sun-bathed on the beach with me, hiked up mountains, bought contraband watches in
Times Square, and has shaken Mickey's hand at Disney World.
Nana is so much more than the figure in vacation pictures, though. She is the one
person who has been there for all the milestones of my life.
She is the person whose lap I sat in while learning to read. She had me reading the
newspaper while I was in kindergarten. By the way, she said I would never be too big for
that lap. I need to cash in on that proclamation.
She is the person that knew all my teachers and bought their gifts. My teachers
always called her nana and cherished her as much as they did their students.
She is the person that bought my first bra and also my first prom dress. Nana
would be the first to tell me that something looked ridiculous or was completely
unflattering, but she was also one of the only people that could make me feel undeniably
beautiful.
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She is the person that taught me the skill of shopping. Boaz, Birmingham,
Douglasville. You name it, and we've been there mulling over makeup, shoes, clothes, or
as-seen-on TV merchandise at a mall kiosk. QVC is on her speed dial.
She is the person that cried for me at my high school graduation and was also there
for me at my master's graduation when everyone else was sick ofmy going to school. She
might have been sick of it, too, but she was there.
She is the person that gave me my first job. It is already a difficult task to be
sixteen and work at the PX at Fort McClellan, when thousands of hormone-driven, beautydeprived, young soldiers are coming in everyday, but just imagine this scenario with your
grandmother watching you and the soldiers like a hawk to ensure there is no flirting. Sir,
please do not smile at me too long, or this is going to be a bad situation for you and me
both.

She is the person who never liked any boy I dated, but loved my friends as if they
were her own children. When sending out invitations, engaged friends always call to ask
what her real name is; they only know Nana. Ex-boyfriends dodge her in Wal-Mart,
hoping not to have to endure her wrath.
She is the person who comes to football games and basketball games that do not
ente1tain her to form a ban-ier between me and cheer moms. They just know that she is not
one to mess with; it must be that one eyebrow that is cocked and ready to come down on
anybody that messes with her baby.
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She is the person who constantly teaches me about technology. She has always
had the fanciest of cameras, camcorders, and computers. Folks, my nana texts. She bums
DVDs and CDs. She has a Facebook page and uses it constantly.
Having read all these things, you must imagine that I am an only child or only
grandchild. No, I am the oldest of three daughters, and the oldest of seven grandchildren.
My sisters and cousins definitely have their own stories of Nana. She shows no
favoritism, and has had the same huge influence on all ofus. However, please remember
that she and I still have that unshakeable bond. It's like a gas that is not seen or detected
by the untrained person. It's there, though. Nana and I are the hearts of each other. She is
mine. I am hers.
Nowhere in the aforementioned did I write that Nana was a sickly person. She was
not on medication. She did not have regular doctor's visits scheduled on a calendar on the
refrigerator. She had never stayed overnight in the hospital. She rarely used sick days for
herself; they were always for me. So, on Friday, September 4, 2009, I took a sick day of
my own to travel to Birmingham with Nana and Pop for what my nurse-of-a-sister said
was a regular procedure. I thought we were going to be at the hospital for an hour and
then grab some lunch at a place better than the cafeteria while thinking of all the places we
would go afterwards. I came to understand, though, that heart caths are not really routine
procedures. They are used to determine whether or not something that suspiciously
appears is really wrong. At age twenty-six, I was doing my usual waiting room activities-listening to my iPod, reading gossip magazines, or watching the TV. Never once, did I
imagine my world would be shaken.
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The doctor came out and called my pop back. Still, I thought routine. Pop
returned with a solemn look and explained to me that Nana would have to have open-heart
surgery. Still, I thought, Ok let's get her dressed, go eat lunch, and talk about this. I was
unaware that it was immediate. Pop asked me to go to Nana to talk to her before they
began surgery. I entered into the operating room with my nana sprawled out helplessly on
a table. She was crying, so I followed suit. With a kiss and a poor attempt at humor, I
stumbled from the room back to the waiting room where I exploded with emotions.
My nana is fine. She came through surgery amazingly, the first surgery she has
ever had, might I add. She recovered at a record-breaking speed. This summer she is
going to Los Angeles with the family, where I am positive she will shop incessantly, eat
like a queen, and sightsee like someone that has never been anywhere.
Never before have I been made so uncomfottable by the presence of mortality. I
have lost people in my life. I have lost students, friends, and family, but never have I lost
a part of me with them. Hearts are funny things, because of their differences among
many. I feel as ifl almost lost my heart, but now I feel as if it's only beating stronger.
Nana is my heart, and I am hers.

Find what you love to do and do it. - Frank McCou1t
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Where I'm From
I'm from catching fireflies,
in the warmth of summer's dusk.
I'm from finding a football and hair curlers
under the Christmas tree (at the awkward age of twelve).
I'm from eating watermelon,
fishing from Uncle Wayne's pier,
while slapping away gnats and giant mosquitoes,
waiting for the red and white bobber to give me a sign.
I'm from hot, sticky school rooms with oscillating fans
strategically placed in open windows.
I'm from my parents' divorce to Oxford, Alabama.
I'm from Little House on the Prairie
and Thursday nights with The Waltons.
I'm from "You better straighten up and fly right!" and
Piano lessons that never bore fruit.
I'm from guitar pickers and annoying little sisters,
sweet tea, fried okry, and corn bread.
From Maw Maw's house on Sunday afternoons,
under the Mimosa tree shellin' peas.
In my closet was a Barbie case,
brimming with cocktail dresses and high heels ... and Ken
(without a head; my sister pulled it off).
I'm from American Band Stand dance parties in the basement.
From green shagged carpet and dark paneled walls.
A black light illuminated peace and love on neon posters.
I'm from picking green plums secretly
From the neighbor's tree,
Which called my name and lured me
As if it were my own.
I'm from self-conscious teenage years,
From feathered-bangs and stubborn pimples.
I'm from scary movies, date nights, and wedding dreams.
From my high school sweetheart
Meeting me at the altar (thirty years ago), an unbroken love,
Who today is still my best friend.
I'm from gazing into newborn irises of blue
The most precious eyes a mother will ever see.
I'm from Johnson's Baby Lotion, her first shoes,
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Pink frilly dresses, tutus, and ballet slippers.
I'm from "Mom, are you really going to wear that!?"
To "Hey, Mom, just wanted to give you a call."
I'm from a blanket of blessings that warm my life
And a future filled with travel, grandchildren, and walks on the beach.
I'm from past memories and those yet to come.
I'm from family, friends, and special places in my heart,
Embedded in my soul.
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A Cleansing
Kicked and taunted by those who control,
My withered body crumples to the ground.
Dirt, Stench, and Ash cover yellowed skin.
My soul, silently screaming, longs to escape
From the barbed-wire that fences my spirit.
Laughter and Mockery surround me, eyes glaring.
Demons, wearing shiny black boots
And starched uniforms, tread
Upon my to1mented heart, yelling,
"You dirty, stinking Jew! Why do you lie there? Get up!"
Slowly, I lift my eyes to God
And whisper His name.
"Help me, Dear, God! Take my hand. Lift me
From the depths ofmy demise."
No reply.
Loneliness and Defeat thrust me deeper
And deeper
Into this desolate soil, where I lie
Alone, stripped of all individuality and dignity.
Naked.
Oh, but you just wait ... one day,
With my head held high, I will proudly stroll
Through these iron gates of hell
Where work failed to set me free.
I will bathe in untroubled waters of courage,
Cleansing myself of pain and these hatemongers.
I will dress in my finest white chiffon gown,
Pearl ean-ings, and satin slippers.
Riding upon feathered wings of Life and Liberation,
I will soar above my oppressors,
Higher and higher,
Under a clear blue sky, through billowy, silver clouds.
To the carefree life I once knew; I will return,
And fling myself into the open arms
Of Freedom, Compassion, and Hope.
Together, we will clink our glasses
And share a toast ... a toast to Home,
Life's finest wine.
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How Does a Person Restore Hope?
It was the beginning of the end.
Inhumane, stagnant, frozen,
The ghetto, a prison of walls.
Mud from the incessant rain.
No chance or hope for life,
Horrible and endless.
I wished to kiss the world goodbye.
Our oppressors should be ashamed,
Not us.
The world is not interested.
Deported to death - liquidated,
A slow death in the flames.
The final solution.

Ending sentences with prepositions is something up with which I
will not put. - Winston Churchill

Matthews

(untitled)
tethered on a falconer's fist
unable to soar
chain-gangs of zeroes and ones
driving into muddled thoughts
i <1011 't want to hear you now
running full-speed through a magic po1tal
into a world of astonishing inactivity
fingettips calloused from hard leisure
forgotten family faces
no, i don't want to hear you now ...
or later
i don't want you to hear me, either

... ten days later
rising on digital wings
so high, i'm intoxicated
busy binary minions
compattmentalizing, then blending ideas
i do want to hear you ...
and your minutiae
breaking through the touch screen
into a new dimension of exponential potential
fingers blurred, bruised,
my well-loved, everyday, immediate

i do want to hear you ...
and do want to see you
and do want to feel your souls
now and later
and i do want to be known
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Chromatic Connection
The words, the notes of my moment
Danger to myself
Twisting Sensuality
As it floats around your body
Permeates your plans for the evening
Changing your direction
A stop you wanted to avoid yet make,
At the same time
Awakening touches, vibrations, tightenings
Butterflies demanding to be quietened
Expected?
Prepared?
Make that soft chromatic connection between you and me
Invite me home
Into your vine-climbing inte1twining
Welcome the musings ofmy secret places
Into you
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Roadkill Haiku
Squished guts on the road
A life snuffed out too early
Smell I don't relish
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Educating Pink
"We don't need no education. We don't need no thought control. .. All in all,
you're just another brick in the wall" (Floyd). For generations of boys, this song, about a
fictional character named Pink Floyd, eloquently expresses an oppositional attitude
toward literacy, viewing schools, teachers and the "system" as an oppressive adversary.
Some boys are never reached, and our prisons are full of them. Post-industrial America
began this destructive cycle by designing education in such a way that it shackled the
natural curiosity of boys. These educational shackles continued to tighten in America's
post-Columbine terror. To help eradicate this disparity between boys who are literate and
those who struggle, creative educators must "crack the code" of boys' learning and
employ strategies at every level to encourage them. Deciphering the "code" involves
allowing boys to read and write what they wish without unnecessary censorship.

In post-industrial America, after the World Wars, when education became more
than just reading, writing, and arithmetic and the country moved away from its agrarian
roots, the school year changed.

Our ancestors' boys were educated by older boys and

men, outside or on the job, not in a building. Post-industrial public education became no
longer merely a supplement to what parents taught their children, but the full diet. It
became the conformity machine that instilled skills, knowledge, and virtues to create a
national identity for the United States. Some literature in this and later time periods
most loved by boys was comic books. Publishers took the oppo1tunity to convey the
"right" values, thus Superman. He stood for truth, justice and the American way (Seigel).
These are still qualities best introduced in the home, then reinforced at school.
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Another obstacle to overcome was the essentially female-dominated teaching
profession itself. Boys must have manhood bestowed on them by another man.
Somewhere deep inside most boys is a need for an older male role model. Sp01is teams,
churches, some homes, and all gangs have male role models. Boys will find a man from
whom to learn the masculine cues of behavior, whether that leader is w01ihy, or not.
Education offers boys a few teachers, coaches and administrators for this purpose, but
throughout most of a boy's school career, teachers are women. Boys learn differently
than girls do, but are taught mostly by women. The discussion of equality between boys'
and girls' education seems to be polarized in an "unhealthy, misleading way" into leftist
feminism and right educational conservation (Newkirk 20). Those who seek to address
this problem cannot agree and seem to consist of politically motivated factions.
Those individuals make up a system that does not always understand boys and
their lack of connections to the written word. "Not until about 200 years ago did printing
and the written word become a major pati of a boy's educational life" (Newkirk 29).
Young men did not need to sit still long enough to concentrate on reading for
information or writing for expression, certainly not for six or more hours of it. Boys did
not magically adapt to handle this radical environmental change in just a few generations.
These changes in education, along with traditional societal pressures, can affect the way
some boys view their own literacy. As Newkirk explains, "Boys often feel that an open
show of enthusiasm for schoolwork, particularly in the language mis, can undermine their
identities as a 'real boy'" (Newkirk 39). Boys sometimes recoil as if all literature and
writing should explore that most uncomfortable world of emotions. They want action.
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Boys are simply interested in violence. They are born that way. In a country
wracked by school violence portrayed in the media, education has done the disservice of
shutting down this creative pa1t of boys. Immediately after the tragedy at Columbine
High School, a media blitz ensued, enhancing or even creating unnecessary panic. As
Newkirk references Laura Meckler's 1999 a1ticle, "Drop in Teen Crime Reported," the
media frenzy sensationalized teen violence, even though it was statistically at a twenty
year low (Newkirk 5). Boys like to write about violence and adventure. The following
quotes are from a second grade teacher's website letter to parents:
He landed in the battle station. The gun was there. He destroyed the gun
and got out.
Bob wanted to go to Dynamite (the planet) because there were a lot of
things to blow up and swimming pools and playing areas.
Now this is going to be a very high tech zone with laser beams,
armed guards, trap doors and their strongest weapon (Dodson).
The boys who wrote these stories were not disciplined for the fantasy or the violence
inherent in their compositions. They were probably congratulated. Sadly, this is not the
case with many classes, especially when students are older.
The fear that students would not understand the difference between fantasy and
reality is not a new one. Mentioned above is the comic book genre, one glorified by
boys, men, and gamers worldwide. Further back in literary history, there was more
uproar. Mark Twain, who wrote Tom Sawyer, frightened many parents with a scene in
which Tom glorifies piracy after reading about pirates in dime novels. Tom sets up a
game in which his friends are going to pretend to be pirates with guns and cannons, intent
upon capturing prisoners and looking for treasure. This is the pretense of childhood. If
Mark Twain is considered dangerous to young minds, then why not ban the violence in
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the entire cannon of classical literature? Such authors, poets, and playwrights as Poe,
Melville, Shakespeare, Hawthorne, Homer, and the Pearl Poet have written about
violence of epic proportions. Surely these works could incite violence in anyone? They
are full of such situations involving killer animals, monsters, magic, being buried alive,
mental illness, witches, cruel murders, battles, bodily humor and even suggestions of rape
and necrophilia. Why have these not been removed from the study of literature?
Because they speak to the reader of human condition, what might be faced by all, they
should be included in every child's study, if appropriate. Many studies have concluded
that watching a violent, even cartoon-like, TV show or movie, will cause children to react
with violence. One study, criticized by Newkirk, was created, executed and observed in
an artificial vacuum. Any child who watches The Mighty Morphin Power Rangers, and
is left alone in a room with a punching bag would punch it. What else would one do with
a punching bag? "'Under these conditions even Gandhi might have been tempted to
throw a few jabs,"' Newkirk quotes David Buckingham's 1993 book, Children Talking

Television: The Making of Television Literacy (Newkirk 98) .
Educators simply have to face that zero tolerance on violence is not an exclusion
of all creativity. In elementary school, most boys are quite aware of the difference
between fantasy and reality. They should be treated as if they have the novice
sophistication to judge what is allowable and what is not. This is not to say that children
should be allowed to run amok in chaos. Teachers need to help and trust their students to
learn the rules for appropriately reading and writing in any given setting. There is a great
chasm between writing about aliens who shoot up the playground and planning to do it.
The vast majority of students know this and act accordingly.
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In the current literacy situation, boys must be considered and then engaged in
their own reading and writing. As Newkirk states, when our economic futures were able
to be predicted by the availability of 'blue collar' union work, boys could have the
attitude that physical labor was real and literacy was not a valued male trait in the real
world. This is no longer true (43). Boys must be encouraged to read anything in which
they are interested, excluding illegal material. With guidance, in any setting they will
flourish. Fluent readers will say that they advanced their skills by reading, simply
reading . .-. anything. Boys need suppmt and engaging literature. The beginning of"codecracking" that educators and parents need to decipher in a boy's struggles with competent
literacy is interest. Once that target has been sighted, the first code has been broken, and
the first volley of missiles has been fired, the boy experiences an explosion of curiosity
about the real world around him, and any fantasy world in which he wishes to travel.
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We keep moving forward, opening new doors, and doing new
things, because we're curious and curiosity keeps leading us down
new paths. - Walt Disney

McNeal

THUMP!
The room is bleak and dreary
I am alone, afraid, and weary
My love is near, but so far away
Will he have to leave me or will he stay

THUMP! THUMP! THUMP!
I wait, wait, and wait some more
Patiently seeking the answer I have been longing for
The one who knows comes to deliver
The answer I hope will not make me shiver

THUMP! THUMP! THUMP!
I feel every cell full of grief
AB the news is a small sign of relief
He is thriving and able to be healed
Thank you GOD! I revealed

THUMP! THUMP! THUMP!

The man I chose to accompany in the voyage oflife
Will still be here for his children and his wife
We once vowed for sickness and for health
Now we pledge this as our wealth
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Me in Metaphors
I am motherhood.
My angels keep me grounded.
I am a book.
Waiting to share my stoty and curious to what the next chapter holds.
I am Christianity.
I am grateful for God's mercy and love.
I am the beach.
I adore the warm rays of the sun on my face and the sounds of the waves crashing on the
shoreline.
I am education.
My Lily allows me to share the world to my students one trip at a time.
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Description of My Favorite Room

This room is small, yet cozy. The decor is overflowing with red roosters. The calm green
and beige walls set a great backdrop for the white appliances in this space. The hum of
the dishwasher and the clanking of the ice falling are always drowned out by my children
running in for a sip or snack. The smells of baked goods are in this room; cinnamon and
clove fragrance the air. This is a comfortable place; laughter and love are incorporated
into every masterpiece and fiasco created here.
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Strategies to Incorporate Writing into Mathematic
Incorporating writing into mathematics can dramatically increase student
understanding of mathematic concepts. It also allows teachers to assess where their
students are having trouble, therefore modifying their lesson plans to allow for reteaching
of subject material. Teachers can use different means of having students express their
knowledge, confusion, or interest in mathematics. The most common technique is math
journals, but there are other activities that can be used to enhance students' mathematical
comprehension.
The most prevalent way to get students to write during math class is math
journals. According to the article "Writing in Mathematics" (Kawas), students who have
difficulty writing in math class have less difficulty telling the teacher what they think.
Kawas suggests taking advantage of this capability and incorporating the think-pair-share
strategy into math lessons before actually having the students begin journaling. This
strategy allows the students to be able to communicate orally what they think without
having to put anything down on paper first. Once the students are confident in this
strategy, the article suggests going to the think-write-pair-share strategy. This allows the
student time to think, write what they think, share with a partner, and then share with the
class. Suggestions for introducing these strategies are webbing, word pictures (with
labels), graphs, and numbers sentences, just to name a few. These strategies allow
students to make the connection between speaking and writing and allow teachers to
introduce the term "metacognition," an impottant concept for students to learn to think
about their thinking. This concept may need to be modeled for them so they can learn
how to use it correctly.
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Other ideas I found useful to manage journaling in math class are open-ended
prompts, "Mathography Prompts" (Using Writing in Mathematics), and peer evaluation
of journal entries. Open-ended prompts can begin with student reflections on their
participation in the day's lesson and their feelings about math. Open-ended prompts need
to develop the student's mastery of explaining word problems extensively so that others
can read and understand how and why they solve a problem in a ce1iain way.
"Mathography Prompts" are a type of autobiography of the student's history with math.
This allows the student to write how he or she feels about math and allows the teacher to
gain an understanding of the student's behavior toward math concepts. Peer evaluation of
journal entries helps students to refine their "thinking about thinking" by analyzing many
different written responses to the same writing prompt (Using Writing in Mathematics).
Other activities that can be used to enhance students' mathematical comprehension are
writing a vocabulary paragraph, poetry, and research activities. A vocabulary paragraph
is an activity in which the students write a paragraph using all the words that are
assigned. This would be an ideal activity to do at the end of a chapter. Writing poems is a
common way for students to share ideas and feelings, so why not use them in math class?
According to an aiiicle in Teaching Today (Janzen), an engaging and easy poetry
assignment is to have students write haiku poems for geometric solids. For example:

Triangular Prism
Five faces, all flat
Your straight edges court to nine
Triangles-a must!
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Another option for incorporating writing into math class is research activities. These can
be short- or long-term assignments that include biographies of famous mathematicians
and careers that require the use of mathematics.
Using writing in math class is a win-win situation for both teachers and students.
Teachers in all grades can benefit from the knowledge they gain from reading and giving
feedback to their student's journal entries. Students benefit by telling exactly how they
feel about math concepts and how problems are worked out by explaining and/or drawing
them. The possibilities are endless when it comes to incorporating writing into
mathematics.
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If kids come to us from strong, healthy functioning families, it
makes our job easier. If they do not come to us from strong,
healthy functioning families, it makes our job more important.
- Barbara Colorose

Meagher

I'm Tired
I'm tired

Tired of all the endless lies
Tired of all the countless tries
I can't recall a happy day
Before you chose to go away

I see all the love she has to give
All I need to love and live
I wouldn't change it
Not one bit

She is my heait, body, and soul
Such a little girl for such a big role

I

I
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Some Gave All
"We're sorry." How many times have those words been spoken to a military wife
or family member the past nine years? We have heard all of the news reports of progress
made in Iraq and pressing operations in Afghanistan; however, while we hear stories
about the lives lost during Operation Iraqi Freedom and Operation Enduring Freedom,
some people are actually living these ho11'ifying realities. This reality never hits home,
until it happens to someone you know.
On May 8, 2010, those words were spoken to Brooke Comfort, not even an hour
after receiving her very first Mother's Day card from her beloved husband. Brooke
recalls, "I was sitting down at the computer to send him a 'thank you' e-mail when
Taylor (her brother) came running down the stairs to tell me there were some A11'ny men
at the door. My heart sank because I just knew why they were there. I felt like there was a
huge hole in my chest."
Brooke and I have been friends since the third grade (hard to believe it has been
almost twenty years); we played ball together, patticipated in Girl Scouts, and just hung
out as we got older. I met Kyle in 2002, at a friend's house where he "datted" my exhusband's picture right on the bullseye. Kyle and Brooke met the following year in 2003,
while working at Federal Mogul. The moment he saw her, he told his buddy, "I'm going
to marry that girl!" Brooke would have thought differently, but he was so persistent and
charming, she finally agreed to go on a date. From then on, the two were inseparable.
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The couple married in October 2005, and Brooke took on the role of the "toughest
job in the Army," an Army wife. She proudly supported her husband through his training
and his deployment to Iraq, where he gallantly led his soldiers. Upon his return, he landed
his dream job of being an Army Ranger of the 3rd Battalion, 75 th Ranger Regiment.
However, his greatest accomplishment came on November 11, 2009. He became the
loving father of their beautiful daughter, Kinleigh. His friends joke that he was such a
"die-hard" soldier and so dedicated to the Army that his daughter was born on Veterans'
Day.
Captain Kyle Comfott was killed in Helmand Province, Afghanistan, while
leading his•troops on a mission that discovered one of the largest Improvised Explosive
Device factories to date. Not only did he save thousands of lives through this discovery,
but he gave his own life to save a Marine who nearly stepped on an IED in the dootway
of that building. Pushing the Marine to safety, Kyle stepped on the IED, which took his
legs. He proceeded to fight and crawl from the dootway, only to lose his life before the
Medevac could reach him.
He left behind his devoted wife, who describes Kyle as the love of her life and
"born to be a soldier;" his six-month old daughter, who will grow up with only pictures
and stories of her daddy from friends and relatives; his mother, his brothers and sister,
and masses of family and friends. Kyle died a true American hero, and no one should
forget his bravery and sacrifice that keeps us safe each night.

Inside the church, the masses gather to pay their respects, sun-ounded by hundreds
of beautiful flowers from people all over the country, Kyle's casket placed strategically in
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front, draped with our American flag. We listen to the stories from friends and family
about the life he's lived, never missing a beat, and always living for the moment. Kenny,
Kyle's brother, talks about playing Army with him as a kid and how "he couldn't even go
to the mailbox without using 10-digit coordinates." His best friends appear to be rock
solid in their dress uniforms and deliver heartfelt and emotional stories of dedication and
respect. Finally, the medal presentation: Brooke is presented with Kyle's medals
honoring his performance in hostile territories. Posthumously, Kyle receives the Purple
Heart, Bronze Star Medal, Meritorious Service Medal, and Combat Action Badge.

Throughout the service and the whole tragedy, Brooke remained strong and
poised. She took on a "Jackie O" persona. As those around her shed tears, she was their
rock. Her mother, Phyllis, stated, "I knew I was raising a strong young woman to be
successful in life. I never thought I was raising a strong woman to go tluough this."

Outside the church was the real tribute to our fallen hero. Nearly three-hundred
Patriot Guard Riders and hundreds of people from our small town of Jacksonville dressed
in red, white, and blue proudly waved American flags. The number oflives lost during
this war is more than half of the population of our town, but all it took is one life, Kyle's
life, for everyone to come together and stand against those who don't believe and take
advantage of the rights that our soldiers fight for every day.

Five thousand, four-hundred and eighty-seven U.S. soldiers have been killed in
the Middle East since 2001. That means 5, 487 families were notified, like Brooke, that
their loved one would not return home safely. Five thousand, four hundred and eighty-
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seven funerals had to be planned. Five thousand, four-hundred and eighty-seven
American flags draped over caskets. Five thousand, four-hundred and eighty-seven
communities united to protect and love those who have made the ultimate sacrifice. I
speak for Brooke and her family when I say that I have never been more proud to be from
Jacksonville, Alabama, one of the 5,487 communities who have rallied in support of our
fallen heroes and against those who make a mockery out of personal loss. In the words of
Captain Kyle Comfort: "America, sleep sound tonight. The Soldiers of Bravo Company
will tuck you in with the power of freedom and all that it offers. They will ask nothing of
you, and it is likely they never will."

The pages are still blank, but there is a miraculous feeling of the
words being there, written in invisible ink and clamoring to
become visible. - Valdimir Nabakov

Shields

Becoming

Knowledge of writing, a skill arcane,
A lofty feat to attain.
Other writers give me cause to wonder,
IfI can, too, I have to ponder.

I begin this journey with hesitation,
Fear of change causes trepidation.
Pen and paper lead my crusade
Though uncertainty's a barricade.

With heait and mind, seek ,understanding
Of styles and techniques--so challenging.
With authors and poets idealized,
A novice writer materialized,

Fearful no more of inability,
To capture words effectively.
This writer becoming--this alteration.
A joyful "expression" liberation.

I 15
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The Power of Words: Teaching and Developing Vocabulary

Words, spoken and written, have literally changed the course of world history.
Words and phrases, like music, can conjure up memories from the past or paint vivid
images of our present.
Our English language contains almost 800,000 words, but students are only using
one-eighth of that vast vocabulary in their writing. Today, students have access to a
wealth of print media (books, magazines, Internet, audio books), much more than
previous generations, and yet their vocabulary diminishes each year. In 1945, the
average American student between the ages of six and fourteen had a written vocabulary
of25,000 words; today, that vocabulary has shrunk to about 10,000 words (Fletcher 32).
This linguistic downturn not only affects our children's ability to write, but their
language skills and word knowledge that will determine future success in today's
complex social and economic society. A large vocabulary is predictive and reflective of
high levels of reading achievement. The Repol't of the National Reading Panel (2000),
concluded, "The importance of vocabulary knowledge has long been recognized in the
development of reading skills. As early as 1924, researchers have noted that growth in
reading power relies on continuous growth in word knowledge" (qtd. in Pikulski I).
What can teachers do to infuse in their students the thirst for a large vocabulary?
Teachers can model their own curiosity with words, not just teach a vocabulary or
grammar lesson, but choose words about which they can share their passion. Teachers
can use words that create excitement, words with rich sounds that can touch the heart,
and expressions that open the eyes and stretch the mind.
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'If you want to write and you're not in love with your language, you shouldn't be

writing,' author Jane Yolen says bluntly. 'Words are the writer's tools' (qtd. in Fletcher
32).
'When I write,' Cynthia Rylant says, 'My mind's not filled with visual images.
It's filled with language. Words, I seek words, I chase after them' (qtd. in Fletcher 32).
Before examining effective vocabulary learning strategies to teach those
wonderful words, we shared the different types of vocabulary. In their article "Teaching
and Developing Vocabulary: Key to Long-Term Success," John Pikulski and Shane
Templeton explain the four types of vocabulary: 1) expressive vocabula,y refers to
words we use when we speak and write, 2) receptive vocabulmy is what we understand
when we hear and read words, 3) oral vocabulmy refers to a combination of listening and
speaking; and 4) literate vocabulmy refers to the combination for our reading and
writing.
For the first five years of their lives, children are involved in the process of
acquiring meaning/oral vocabulary, words that they understand when heard and know
how to use in speech. Trelease explains in the The Read Aloud Handbook, that it is vital
for children to be exposed to a wide vocabulary through use of Read-Alouds, thus
assisting in their language development. Reading aloud to children is the single most
impmiant activity for building the knowledge required for children's educational success.
Scarborough introduces very convincing evidence that children who enter
kindergmien with weak language skills are likely to encounter difficulty in learning to
read.
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Hart and Risley conducted a careful study of three year olds and found that the
differences in language experiences and socioeconomic status directly influenced

'

children's language growth. Children from parents of professionals had a cumulative
vocabulary of 1,100 words, those from working class families had approximately 650
words, and those from welfare families had just over 400 words (Hatt and Risley 3).
As these young children enter our educational systems, teachers are asked to find
ways to bridge the gaps in language development for many of our students, to develop
effective vocabulary learning strategies, and to help foster their development of a large
"word bank." How do we transfer knowledge of words from children's oral vocabulmy
(listening and speaking) to literate vocabulmy (reading and writing)?
Brumitt outlines six effective strategies for instruction in reading vocabulary in
her article "Effective Strategies for Teaching Vocabulary."
•

Pre-teaching Vocabulary Words--teach unfamiliar words in a text prior

to the reading experience, discuss the meaning, not just read the definition.
•

Repeated Exposure to Words--provide multiple opportunities to use a

new word in its written fotm.
•

Keyword Method--introduce unfamiliar words are introduced prior to

reading and a "word clue" (synonym, part of speech, or image) is used to
help the reader make a cognitive link to the word's meaning.
•

Word Maps--create a graphic organizer for the word, using classification

(the class or group of word), qualities (what the word is like), and

examples.
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Root Analysis--teach "core" roots and commonly used prefixes and

suffixes. When a reader is able to break down unfamiliar words, they can
begin to determine meanings
•

Restructuring Reading Material--replace a portion of the difficult words

can be replaced with "easier" words. (1-3).
This article introduces the second type of instruction: implicit vocabulary
instruction. This is incidental vocabulary learning, learning that occurs as students read.
Context skills are the strategies that a reader uses for incidental vocabulary learning,
using the clues from the text surrounding the unfamiliar word to dete1mine its meaning.
Young readers should be taught to find and use context clues for learning new vocabulary
words while reading.
To develop a literate vocabulmy, students not only have to read words, but they
also have to use those vocabulary words in their writing. The problem is that some
children who develop a large reading vocabulary may not use that vocabulary in their
writing without teacher help and guidance. Words are a writer's primary tool.
Jane Yolen describes three different vocabularies: 'Reading, writing, and
speaking vocabulary. But people who are writers also have a secret vocabulary. A
secret vocabulary,' she adds, 'is words that I save for a long time, until I can actually use
them in a piece of writing' (qtd. in Fletcher 73).
We want to lead our students in the "chase" for words. 'When I write,' Cynthia
Rylant says, 'my mind's not filled with visual images. It's filled with language. Words, I
seek words, I chase after them' (qtd. in Fletcher 73).
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A writer, young or old, begins with visual images or emotions to create stories to
share; the writer has to communicate the images and emotions of that story using only
their words. We want to mold and guide young writers to use the influence of words to
change the world. Nathaniel Hawthorne writes: "Words so innocent and powerless as
they are, standing in a dictionary; how potent for good and evil they become in the hands
of one who knows how to choose and combine them."
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Ifl don't write to empty my mind, I go mad. - Lord Byron
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ME
I am a brown bag of things.
The miscellany comes together to form my essence, my being.
I amadorkFrequently feeling awkward and unsure but confident that I have a place.
I am an Earth Mother Consciously striving to rear a self-sufficient family that values hard work,
nature's bounty, and God's gifts.
I am a student Diligently seeking for further knowledge and enlightenment tln·ough words.
I am a mother bear Fiercely tending my cubs with love, discipline, and devotion.
I am a tough chick Proudly wearing my heatt on my sleeve but daring anyone to take notice or make
fun.
Anyone else could have these same items in their own brown bag,
But still, they could never be ME.
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Star
I am a learning star.
I write, I read, and I talk.
My strengths are writing, reading, and teaching.
I would like to know more about something, everything, and anything.
As a teacher, I would like to improve my repertoire.
For my students, I would like to learn how to infect them with my love of reading

and writing.
I love talking about life with my students.
My biggest problem as a teacher is my inexperience.
IfI could change one thing about my teaching, it would be addressing all learning

styles.

I am a learning star.
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Phil's Story

Some people, I reckon, is just born sorry. My momma'd say, "They ain't got no
chance." Only she'd pronounce it "chanch." Others, seems like life pressed 'em down so
much all the good just got squashed out. Instead of soft, sweet, and nice they're just
hard, bitter, and ruined.
He's like that. Has to get half drunk just to go to work in those hot, dusty fields.
Time was, he'd kiss me on the way out the door and mmple the kids hair. Now, he
leaves without a word and if he moves toward the kids they flinch and cower like beat
dogs. Which is kindly what they are, I guess. Not for much longer, though, cause I got
myself a plan.
My name's Philydia Jane Turner. My momma says she named me after a
princess or some such. Daddy didn't take to my name none, so he just called me Phil. It
stuck, and Phil's what I've been my whole life. I didn't know until I got to school that
Phil was a boy's name. I was sure embarrassed to be called a boy's name, but by then it
was too late for people to call me anything else, so I stayed Phil.
His name is Thompson, but everybody calls him Tom, always has.
I can't remember why I married him. Well, that's a lie. I married him because I
wanted to be a wife. Wives don't have to listen to their daddies. Wives can smoke.
Wives can wear pants if they want to. Besides, what else could I be? I was a girl whose
parents worked in the cotton mill. I was a girl with two younger brothers and a sister. I
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was a girl in a small town with no way out. There was no money for schooling, so the
only job I could work was in the mill.
In the mill, you got covered with lint that filled your nose and stuck in your hair
so that the town people called you, "lint-head." In the mill, it was so hot, even in the
middle of the winter, you'd sweat until your clothes stuck to you. In the mill, people
were hurt, maimed, and even killed by the big machines that spun the cotton into yarn
and wrapped it onto spools. No, thank you, sir. So what else could I be, but a wife? A
wife and a mother.
A mother hmts when her kids are hurt. The anger and pain flare up like matches
struck in the dark. They burn like coals. They smolder like ashes. The fire can be
blinding. It can make you forget yourself, your good sense.
I reckon bein' a mother is what set me to thinking about this plan. Sometimes, I
think I must be half crazy to even think such thoughts, and I sure won't be going to
heaven after this. But, the way I see it, if my kids ain't got to suffer under his meanness
no more, it'll all be worth it.
I heard some of the old women talking one day during a church social. Miss
Lucille remembered an old sto1y her grandmother told of a man who died after drinking
his daily whiskey with a little poison mixed in. "His wife was tired of his drinkin' and
not workin' ," she recalled. "She took his regular snort, stirred in a dash of gopher poison,
and served it up with a smile. I guess he got hisself cured from the bottle that time!" The
other old ladies laughed and snickered.
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Something sparked inside my head, and the spark glowed orange and hot.
"How'd anybody find out she did it?" I asked.
"Pride," Miss Lucille replied, her mischievous eyes dancing as she folded her thin
almost translucent hands in her lap.
"Pure dee pride is what done her in," she continued when she saw my confused
face, "She was so proud ofkillin' the first one and gettin away with it that she kilt the
next one, and the next one, too! All told I believe she kilt mor'n 40 folks, even women
and children." Some of the other old ladies drew in their breath at this, their gray heads
shaking in disapproval. Miss Lucille smacked her dentures, enjoying her deliciously evil
tale like a glass of good sweet tea. I hung on every word, inhaling each like a vital life's
breath. "Anybody who made her mad or had what she wanted soon just up and
vanished," she continued. "Course that's when the law caught her. You can't have that
many people disappear and somebody not take notice." The other ladies "uh-hummed"
and "sho-nuffed," nodding their agreement with Miss Lucille's judgement.
"I swear, Lucille, your stories ain't nothin' but sin," chided Miss Beulah as she
briskly rubbed her old, gnarled hands up and down her bony arms. "You done give me
the chills and it hotter'n the devil's flames out here!" With that scolding Miss Lucille's
story was over, but my questions were just startin'. That spark would continue to
smolder and bum, growing stronger and hotter as the days of summer passed.

Vaughn

126

A Lie Worth the Telling: The Story of the Mashed Muffins
Growing up in the South, I was taught there are some things a lady doesn't do.
Using foul language, getting dirty (gardening doesn't count), and expelling gases from
the body in any loud, flatulent manner top the list. Also, a lady doesn't lie except for
when the trnth may unnecessarily hurt another's feelings. For example, when a girlfriend
asks how I like her new hairstyle/outfit/recipe and I truly think it is hon-ific I must say,
"It's fabulous, I love it!" Otherwise, I risk damaging our friendship over something that
really doesn't matter.
I've found these to be good rnles to live by except that there are times when a
little lie can cover a larger personal humiliation without much cost to anyone else. Some
lies are just simply wo1ih the telling. While I would never encourage anyone to lie
(especially my children), I offer the following true story as a case in point.
In college, I worked for the campus food service. Mostly, I worked as a waitress
for dinner or luncheon events, but occasionally I made food deliveries. One semester,
desperate for cash, I signed up to make the early morning deliveries. As the deliveries
were pretty standard - coffee service accompanied by muffins, doughnuts, or pastries-- I
figured I could make the deliveries and then head off to class.
One cool spring morning, the alarm clock buzzed at six. Ugh!--delivery day. I
hauled myself out of bed and headed to the catering office. Once there, I checked the
delivery slip, pulled the items necessary for the order, loaded the order into the van and
drove over to the delivery site, the Criminal Justice building. A room full of policemen
were anxiously awaiting their coffee and fresh, warm muffins.
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This was a small delivery, coffee service for about ten to 20 people and a tray of
about three dozen muffins. Catering delivery vans are not known for their petite size, and
the van I had to drive was no different. It was a huge, pale blue, extra long cargo van
lovingly deemed "Smurfette" by some of the staff. Concerned that such a small order
could get mined sliding around inside Smurfeite during the drive across campus, I
positioned the tray of muffins between the two front seats and used the large coffee
carafe to keep it from slipping into the cavernous back of the van. The drive to the CJ
building was shmt and uneventful. Feeling reassured after driving the hulking machine
without incident, I was ready to drop off the goods and be on my way. The hard paii of
the delivery was over - or so I thought.
I opened the van door and unbuckled, but the seatbelt shoulder strap caught on my
nametag. The name tag, held in place by a magnet inside my polo shirt, flipped over my
shoulder and landed on the floor behind my seat. By the time I realized that the flying
object was my nametag, I was standing on the ground outside the van. I jumped back
into my seat thinking that I'd just lean back, reach around behind the seat, and retrieve
my nametag from the floor. However, when my cotton-poly clad behind hit the fauxleather van seat, there just wasn't enough friction between the two synthetic surfaces to
slow the momentum. I just slid and kept sliding until I landed with a warm squish
between the seats, on top of the muffin tray! In hon-or, I jumped off as fast as I could but
it was too late, three-quarters of the muffins were flat - mashed flatter than a fritter. Now
what? What can I do? As I stood there looking at the freshly flattened version of the
police seminar breakfast, it was as ifI could hear the musical lament made whenever
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Lucy and Ethel's plan failed or Wyle E. Coyote fell off the cliff, "Whaa-wha-whawhaaaa."
Sitting there in the delivery van, I gathered my composure and did what any 20year-old girl would do. I hustled myself up the steps to the appointed room (blessedly
empty) and set up the coffee, cups, stirrers, sugar packets, and cream pots in record time.
Then I rearranged the good muffins over top of the mashed massacre and high-tailed it
out of there. I made it back to the catering office and then home without talking to
anyone, trying not to draw attention to myself.
That evening, I had to report back to the dining hall for another event. My
manager, Chris, called me into his office. He said the Criminal Justice department called
to say that their muffins were smashed. Did I know anything about that? Oh, how I
wanted to lie. I wanted to say, no, the muffins were fine when I left them. A lie was
much better than the trnth which had a slightly Lucy Ricardo-esque ring to it. But, in the
end, I couldn't do it. Tearfully, I told him the entire humiliating story. He listened, his
mouth set in a thin, grim line, his eyes somber. I could barely look at him I was so
ashamed. I mean, a whole entire muffin tray, smashed by my rear end (accidentally so)
was delivered to the police officer seminar. It was just too awful! I wanted to dissolve
into the floor.
When I finished recounting the entire story, I could only stare down at my shoes,
concentrating on the toes, which were blurred to my teary eyes. I heard Chris sigh
then ... wait, was he snickering? I peeked up to see his face was red, not with anger like I
thought, but with laughter. When my eyes met his, he burst out laughing, and I did, too.
When he finally regained his composure, he said the company was going to send another
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tray to make up for the ruined one and that everything was fine. However, he counseled,
I should have told him immediately.
I knew then what I should have done. And today, thirteen years later, ifmy fanny
smashed those muffins, I know two things. First, the ENTIRE tray would be flat, and
there would be no survivors. Second, there is no way in the world that I would ever, ever
tell a single, solitary soul. It is not unforgivable. Accidents do happen but, like
flatulence, sweating, and your girlfriend's bad choices, some things are so honific a lady
cannot acknowledge responsibility for them. An entire tray of fresh-baked muffins
smashed flat by your own rear-end definitely qualifies as a lie wo1ih the telling.
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Routman, Regie. Writing Essentials: Raising Expectations and Results While Simplifying
Teaching. Portsmouth, NH: Hienemann, 2005. Print.
This book is all about a balanced writing program for elementary age children. I
love the way that Routman connects reading and writing, reminding us that good writers
tend to be good readers (and vice versa). She emphasizes celebrating children's writing,
and she reminds us to respond positively to children's writing before offering them
suggestions. Children, she states, write more purposefully when they know their
audience. Some of her suggestions are very practical. She recommends that second
graders should try, on average, to publish one piece of work a month. Her
encouragement to do more shared writing and thinking aloud when I am writing can
help me to provide the modeling and guided practice that young students need. By
following the suggestions in this book, I believe I will promote more and better writing
with my students.
-Laurie Amberson
Green, Elizabeth. "Building a Better Teacher." nytimes.com [New York, NY]. The New
York Times Company, 2 Mar. 2010. Web. 22 June 2010.
<http://www.nytimes.com/2010/03/07/magazine/07Teachers-t.html>.
Elizabeth Green introduces education consultant Doug Lemov's attempts to
improve instrnction in some New York-area schools. Lemov, a former teacher, principal,
and charter school developer, had performed all the typical data study about school
improvement in his presentations, yet the results he viewed afterward were not always
positive. He noted that no previous attempts, from teacher recrnitment programs and
incentives to charter schools, had been paiticularly successful in raising student
achievement. He also recognized that there was no real description of what made a
teacher a good teacher. Lemov finally focused his eff01ts on the teachers themselves and
how they managed their classrooms after observing off-task students and time-wasting
instrnctors. He determined the greatest factor affecting achievement in his data was the
individual teacher: ce1tain educators always produced higher results regardless of whom
their students were. Lemov traveled the land, interviewing and videotaping those teachers
whose students performed best and chronicled their techniques and methods. Other
studies seemed to corroborate his ideas. Some teachers seem to have a gift of instruction
and classroom management. If higher producing teachers could not be recruited, then
they could be developed with instruction based on the successful strategies of their
colleagues. Lemov then p·ut together his own teaching manual entitled Teach Like a
Champion: The 49 Techniques That Put Students on the Path to College. The book
explains practical methods of teaching, not the theoretical interpretations many colleges
present. The techniques are focused on gaining students' attention and getting them to
follow directions. The book includes classroom case study-type examples of the 49 steps
that provide generic and content-specific instructional methods for educators.
-Mike Beavers
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Wren, Sebatain, Ph.D. "Reading and the Three Cueing Systems." Southwest Educational
Development Laboratory (2010).
This article proposes the three cueing systems in reading and their significance in
regards to what the research says about how good readers read. The whole language
movement advocates the three cueing systems semantics, syntax, and grapho-phonemic.
They cite semantics as the part of the cueing system where good readers make use of
contextual information to "guess" each word in a passage as they read. Research has
shown that good readers almost never make mistakes when reading. Research shows that
reading is not a guessing game. It discusses the Stroop Effect that even when we
consciously try to ignore words, we cannot help but decode them. Research has
repeatedly shown that skilled readers, given unlimited time to think, can only accurately
predict one in ten content words in running text.
-Kim Beck

Ames, R., and Ames, C. "Motivation and Effective Teaching: Motivating Students to
Write." Dimensions of Thinking and Cognitive Instruction. Ed. B.F. Jones and L.
Idol. Hillsdale, N. J.: Erlbaum, 1990.
In this article, I focused on the authors' ideas of motivating students to write.
Ames and Ames believe that writing is a skill that is important throughout life, and that
educators should cultivate it in their students on a daily basis, by praising their efforts and
by encouraging them to write often. Although they believe that there is no single formula
for motivating students to write, they believe that students' interest in the subject matter,
their persistence, their self-esteem, and their willingness to succeed have a direct bearing
on their success in learning in general. They believe, further, that some students are
motivated only by the approval of others. They also both agree that students learn at their
own pace, and that they should be assessed on effort, rather than outcome.
-Evelyn Dunn
Prabhu, Maya. "Curriculum." 10 June 2010. eSchool News. 19 June 2010
<http://www.eschoolnews.com>.
This article focuses on using mobile applications to increase students national
reading scores since they have remained relatively flat for the last forty years. The
national average on reading scores has been approximately 255 out of 500. Some
educators see that technology is a major source of reading now and this could be used to
improve student reading over the coming years. A recent PBS study has found that
mobile phone applications can increase a student's vocabulary. This is good news for
those educators who use technology frequently.
-Chad Hoffman

Annotated Bibliographies

132

Reid, Laura. "Follow the Poet: Poetry in the Montessori Classroom." Montessori Life
21.3 (2009): 16-23. Web. 15 June 2010.
This article illustrates the success that Reid found in using poetry in her
classrooms to encourage student thinking skills and self-expression. She utilized poetty in
science, history, geography, and in cultural studies and gave evidence of the students'
increased interest and enjoyment of this genre. This aiiicle includes photos and samples.
-Ann Jones

Weaver, Constance. Teaching Grammar in Context. Portsmouth, NH: Boynton/Cook,
I 996. Print.
In this work, the author explores the teaching of grammar in schools and
encourages the integration of the subject within the context of writing and literature. She
explores the histoty of teaching grammar, including the reasons behind the movement to
teach grammar in isolation. Several research studies are cited, which indicate that the
most effective teaching of grammar is done in the context of writing and reading. She
goes on to outline key guidelines for the effective teaching of grammar. Among those are
that students should be immersed in good literature and given ample time to write each
day in a variety of gemes. She advocates the teaching of grammar as students need it to
write more effectively, and the use of a minimum of grammatical terminology. Weaver
concluded, based on evidence from the research she gathered, that teaching grainmar in
isolation doesn't have much of an effect on the writing of many students. She suggested
that teachers help students apply the most useful concepts of grammar, rather than test
them on their grammatical knowledge.
-Farrah Kilgo

Lehman, Barbara, and Marilou Sorensen. Teaching with Children's Books. Urbana:
National Council of English Teachers, 1995. Print.

Teaching with Children's Books is a compilation of various essays from teachers
describing their experiences. The article that I found the most useful was that called
"Joyful Noises across the Curriculum: Confessions of a Would-Be Poetry Teacher." This
article was written by Joel Chaston of Southwest Missouri State University. He describes
the trials he faced throughout the beginning of his career as he introduced and taught
poetry. One issue that Chaston writes about is the fact that teachers must make poetry
seem relevant to their students. If they do not, then the students will never appreciate
poetry for more than just hieroglyphics they must decode in English class. He wrote
about his experience with teaching poetry on the day the Gulf War erupted and about
how powerful the works of his students turned out to be. He then described a less
dramatic scenario using his son's favorite book Goodnight Moon. The rest of Chaston's
article introduces various children's books that could be used as excellent introductory
tools for the teaching of poetty. In addition to giving the titles of the books, Chaston
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gives the reader grade levels in which the books would be most effective. Lastly,
Chaston gives the reader several instances that the same type of children's book could be
used effectively in classrooms of various disciplines.
-Charissa Lambett

Kelly, Melissa. "Integrating Technology into the Classroom." About.com: Secondmy
Education. The New York Times Company, 2010. Web. 9 Jun 2010.
<http ://712educators.about.com/cs/technology/a/integratetech>
This attic le comments on the amazing growth of the internet in education. The
internet can be used as a valuable research tool, when sources are evaluated properly.
Kelly discusses the ease of website creation and sources to help. The author also deals
with tools for the teacher such as online test-creating and grading software. She outlines
some difficulties that stymie many educators and school system, including time, cost and
availability, knowledge, quality, plagiarism, cheating and parental objection. Provided
with these difficulties are possible solutions and eloquent, practical solutions. This atticle
is a good resource for someone who is just learning all of the educational possibilities
through use of technology. It helps overcome some of the obstacles to using technology
in the classroom.
-Holly Matthews

Kawas, T. (n.d.). Writing in Mathematics. Retrieved June 3, 2010, from Mathwire.com:
http://www.mathwire.com/writing/writing I .html
This article explains why it is imperative to incorporate writing into math lessons.
The students gain an understanding of how and why math concepts work, voice concerns
they have with different concepts, and allows students to learn how to make the
connection between speaking and writing. It explains scaffolding journals through
strategies they term think-pair-share and think-write-pair-share. The first idea allows
students to begin to think on their own, share with a patiner, and then share with the
class. The latter allows students to have time to think, write down what they think, share
their ideas with a patiner, and then share with the class.
-Summer McNeal

Boyer, Ashley and Burnett Wolf Hamil, Ph.D. "Problems Facing American Education."
Focus on Colleges, Universities, and Schools. Vol.2, Number 1, 2008. 7 June
2010.
<http://www.nationalforum.com/Electronic%20Journal%20Volumes/Boyer,%20
Ashley%20Problems%20Facing%20American%20Education.pdf>.
Boyer and Hamil's article offers an insightful description of the problems facing
America's education system. The article focuses on three major problems: teacher
attrition, parental involvement, and students' ability to read. The authors research these
three problems and attempt to explain simple solutions. Attrition affects school systems'
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financing, but more importantly, the students suffer from a second rate education. The
solution: offer teacher incentives, such as merit pay and mentoring programs.
Involvement from home is critical to aid the learning process. Teachers must work
adamantly to involve parents constrnctively in their children's education. The lack of
comprehension skills hinders the advancement of reading development and high-stakes
test scores. More extensive teacher training, visually aesthetic reading sources, and
positive parental involvement present solutions to this educational problem. Providing
students with the best educational opportunities is the number one goal of educators and
these problems must be addressed in order to do attain this goal. Boyer and Hamil
provide a perceptive analysis and offer encouraging clarifications in order to assist
teachers in addressing these problems.
-Stephanie Meagher

Daniels, Harvery. Bizar, Marilyn. Methods that Matter: Six Structures for Best
Classroom Practices. Po1tland ME: Stenhouse Publishes, 1998.
In this book, authors Daniels and Bizar state that there are six basic structures to
assess student writing: 1) Portfolios are files where students reflect on their pieces to put
in their to set own writing goal to edit their own writing. 2) Conferences, one-on-one
meetings between teacher and students, to review individual pieces of writing in progress.
3) Anecdotal Records or "kid-watching." Teacher takes notes while observing student
learning. 4) Checklists, a more concrete form of observational assessment. 5)
Performance assessments are rubrics to evaluate the writing piece. 6) Classroom tests are
used formatively to monitor and guide instrnction, teacher made tests can be one aspect
of a balanced assessment curriculum. The most meaningful and effective way to help
student become more "reflective" is to invite them to "brainstorm" together ways to
evaluate a writing assignment. It is best to discuss the criteria before beginning the
writing process. The students are aware of the "ingredients" for a successful writing
piece before they write, as they draft, and while they revise .... thus becoming "reflective"
throughout the writing process.
-Patti Shields

Allison, Paul. "Be a Blogger: Social Networking in the Classroom." Teaching the New
Writing: Technology, Change, and Assessment in the 21st Centmy Classroom.
Ed. Anne Herrington, Kevin Hodgson, and Charles Moran. New York, NY:
Teachers College Press, 2009. 75-91. Print.
Blogging in the classroom sounds like a good idea. Many teachers long to allow
their students the opportunity to be published and blogging is easy and free. However,
this desire can fall flat as a teacher faces the prospects of all the other things he/she is
mandated to accomplish in the classroom within a given year or semester. What strncture
or format allows blogging to be an effective and meaningful addition to an already
packed curriculum? Additionally, how can blogging be justified to parents, colleagues,
and (most importantly) administrators?
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Allison's chapter "Be a Blogger" in the NWP text, Teaching the New Writing, answers
these questions thoroughly and concisely. Within the chapter he provides a complete
plan and step-by-step model of the successful, productive use ofblogging in the
classroom. He also gives explanations of why and how blogging is beneficial (even
necessary) for today's writing curriculum. Allison provides his "Self-Assessment
Matrix," samples of student work, and an account of what occurs weekly in his blogging
classroom. Combined with a comprehensive list of internet resources, these elements
give any teacher wishing to include blogging in their classroom a clear point from which
to begin.
-Jennie Vaughn

